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New industrial skills strategy launched

he Government today launches a new Modern Industrial Strategy with a
Green Paper, Building Our Industrial Strategy, outlining its ideas. This was
published yesterday afternoon after the ﬁrst Cabinet meeting to be held
outside London (in the North West) during Mrs May’s premiership. At its heart
will be an overhaul of technical education and a renewed emphasis on skills.
Indeed, despite its branding as a Modern Industrial Strategy, in reality it is
largely another skills strategy. It is part of the Prime Minister’s Plan for Britain, set
out in a speech a week ago. The strategy Green Paper oﬀers new ‘Sector Deals’ to
industry to address sector-speciﬁc challenges and opportunities. As part of the
deals government will be prepared to oﬀer a range of support, including
supporting the creation of new institutions to provide leadership, support
innovation or boost skills. These will build on existing sector partnerships in
industries like aerospace and the automotive industry.
The Prime Minister has promised a “radical overhaul” of technical
education in an attempt to address its historic undervaluation in the UK and
provide a credible alternative to the academic route for young people who choose
not to go to university. The Government claims that the strategy sets out plans to
enable everyone to develop the skills they need to do the jobs of the future.
The Green Paper proposes a new £170 million fund to ﬁnance the
establishment of new “prestigious” Institutes of Technology. These will be
responsible for delivering higher level technical education in STEM subjects across
all regions. This is part of a new system of technical education which will replace
thousands of qualiﬁcations, many of which are low quality, with just 15 core
technical “routes”. The routes will help equip learners with the skills in demand
from local employers.
The Government plans to expand the number of specialist free school
maths schools, like those in Exeter and London. There will be continuing eﬀorts to
encourage more people into STEM subjects. The Green Paper announces plans to
“test ambitious new approaches to encouraging lifelong learning” particularly
where industries are changing or in decline. As part of this, the Government will
consider the role of centres of community learning and will review the option to
introduce maintenance loans for higher technical education, of the kind
government already supports in higher education.
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Democrat senators.
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A new Modern Industrial Skills Strategy

he announcement in yesterday’s Green Paper, Building Our Industrial Strategy, of a new
Government Modern Industrial Strategy is welcome, as the UK prepares for the challenges of
leaving the European Union. It identiﬁes some long standing problem areas that have deﬁed
governments of all political persuasions for years. Much of what the Green Paper promises is not new,
despite the eﬀorts of Government press oﬃcers to spin the announcement over the weekend. There is
also a lack of detail in what is, admittedly, a consultation document. When the Green Paper turns White
later on this year these details will need to have been ﬁlled in. In reality this is more of a skills Green
Paper than anything, which is why we are devoting space to reporting on it.
The Government promises a “radical overhaul” of technical education in an attempt to address its
historic undervaluation in the UK and provide a credible alternative to the academic route for young people
who choose not to go to university. This has been a very long lasting problem. Ever since the publication of
the House of Commons select committee reports on the educational conditions of the lower orders in the
metropolis and beyond, in 1816, a long string of government reports has highlighted this problem and yet,
two hundred years later, we still need a “new” government initiative to tackle it.
As worthwhile an objective as reforming technical education is, government education policy
encourages the exact opposite. The curriculum has been narrowed to focus on a small number of academic
subjects at GCSE with the EBacc as the standard which the Government hopes 90 per cent of young people
will achieve. This is completely inappropriate for those young people who will most need the new technical
education. The new Progress 8 measure is an improvement on the EBacc, but we have already seen the
decline of subjects like Design and Technology and art, drama and music as schools push their students
towards the traditional academic subjects that they fear their next Ofsted inspection will judge them on.
Meanwhile the Government plans to increase grammar school places, which is irrelevant to this strategy
and possibly harmful to it. Changing the deeply ingrained prejudice of the British (well, mainly the English)
people for academic over vocational education is clearly going to be a major up-hill task, and one not made
any easier by the apparent inability to persuade the Department for Education to value vocational
education as at least equal to academic.
The Green Paper announces a £170 million fund of new money to ﬁnance the establishment of new
“prestigious” Institutes of Technology in all regions of the country. Any new money for education is
welcome, but £170 million will not go far. It is also not clear what these Institutes of Technology will do or
where they will be. The Government put up the small business minister, Margaret James MP, to promote its
case on the BBC’s Sunday Politics programme but, despite the best eﬀorts of the programme’s anchor,
Andrew Neil, one of the best TV journalists in the business, she had little idea of what the money would be
spent on or how the Government had arrived at the £170 million ﬁgure. When Andrew Neil pressed the
Minister on who would get the new money she replied that it would be businesses, but only if they made a
contribution as well.
The Government’s new technical education will depend on further education colleges to deliver it,
yet for a number of reasons that we have outlined in previous issues of this publication, including
signiﬁcant budget cuts, it has never been more diﬃcult to run a further education college. Changing the
balance of esteem between academic and vocational education should involve changing the balance of
funding. While there are plans to make loans available to those on vocational courses in a similar way to
those on academic university courses, the disparity between the two looks as if it will remain stark.
The Green Paper announcement to “test ambitious new approaches to encouraging lifelong
learning” is particularly welcome. Yet up until now the policy of successive governments has been to
decimate the adult education budget. The Government makes much of its expansion of apprenticeships,
but the vast majority of these are low level qualiﬁcations that would hardly qualify as apprenticeships in
countries like Germany that take them far more seriously than we do. If the new skills strategy is to work,
and we fervently hope that it will, it will need to change minds in government as much as elsewhere.
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Green Paper broadly welcomed

esponses to the Government’s Green Paper, Building Our Industrial Strategy, has been broadly
favourable. Speaking on the BBC2 programme Newsnight last night Lord Peter Mandelson, the
former New Labour Cabinet Minister who was industry Secretary twice and European Union trade
commissioner, welcomed the new industrial policy as something that buried Margaret Thatcher’s
approach of relying only on the market. He said that Labour had tried to do similar things when it had
been in power, with some of its policies, like catapults, taken on by the Coalition and still going today.
David Hughes, Chief Executive of the Association of College, said that the strategy recognised that
more investment was needed in further education colleges and it represented “a major endorsement of the
crucial role that FE colleges play in the economy”. He argued that for too long FE colleges had been at the
end of the table in resource allocations, which had resulted in a drop from 27 hours of tuition per week in
schools pre-16 to only 17 hours post-16. Mr Hughes stressed that a world-class education system for young
people could not be delivered with those hours, because the UK was also trailing other nations on the same
measure.
He welcomed the fact that the role of colleges from level 3 through 4 and 5 to degrees had been
understood and that the Institutes of Technology would build on the specialisms that existed across the
college sector. Mr Hughes stressed that a strong and eﬀective college was needed in every community and
in every labour market. But he added that fair funding for colleges required on-going revenue to support
more tuition hours, work placements, skilled FE college workforces and capital for the equipment and
facilities that would be needed to deliver technical and professional education.
Stephen Metcalfe, the Conservative MP for South Basildon and East Thurrock who is chairman of
the House of Commons Science and Technology Committee, said that while it was absolutely right that
digital skills should be part of the Industrial Strategy, the Government’s recent response to the Committee’s
report on the digital skills crisis had been late and had lacked detail. He added that the Government had
been working on a digital strategy for over a year. Mr Metcalfe said that as the Prime Minister had ﬁnally
conﬁrmed the importance of digital skills, he was again calling on ministers to “get their digital act
together” and publish the Digital Strategy as soon as possible so that they could play their part in helping
Mrs May to deliver on the proposed Industrial Strategy. The Committee is currently holding an inquiry into
closing the STEM skills gap, which will collect examples of measures that organisations, businesses, schools,
colleges and individuals had taken in the area.

Scepticism
While the broad response was positive, a number of industrialists also expressed some scepticism. Nigel
Whitehead, managing director at BAE Systems, a company that needs to employ many skilled workers and
is a major exporter, stressed the importance of productivity and the acute skills shortages in engineering
that Britain has traditionally struggled to overcome.
The reality of the skills shortage was also stressed by Leo Quinn, chief executive of the construction
company Balfour Beatty. He thought that the UK simply did not have suﬃcient skilled workers to deliver all
the infrastructure projects the Government was talking about and in any case the skills shortage was not
unique to construction.
Lord Bamford, chairman of JCB, which manufactures big diggers which it sells around the world and
a long standing Conservative donor, thought that a long-term industrial strategy would work only if there
was cross-party support for policies to support industry consistently for many decades to come. “An
industrial strategy designed for a single parliamentary term of ﬁve years simply won’t work,” he said.
There were many industrialists who felt that the Green Paper was light on detail and gave the
impression of having been put together rather hurriedly. There were signiﬁcant gaps in it and little to
suggest how deep seated and well known problems that had been correctly identiﬁed would be addressed
in practice. The Government was felt to be heading in the right direction though.
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282 secondary schools
are underperforming

he release of the Department for Education’s Secondary School Performance Data for England in
2015/16, showed that 282 secondary schools in England are deemed to be failing by the
Government, as they failed to meet the new set of national standards, which require schools to
take greater account of pupil progress and their basic ability.
In the North West of England, one in six secondary schools is under-performing, while London has
the lowest proportion of under-performing schools. Knowsley on Merseyside was the worst performing
local authority as all six of its secondary schools had fallen below the required
“Knowsley on
standards. In Darlington, 42.9%, of schools were labelled failing and 38.5%
were found to be sub-standard in Oldham. Girls had made more progress on
Merseyside was
average than boys, despite any higher prior attainment they may have had.
the worst
Girls made above average progress, at 0.11, while boys made below average,
at -0.17.
performing local
Disadvantaged pupils had made signiﬁcantly less progress on average
authority”.
than non-disadvantaged pupils nationally during secondary school. The
Progress 8 score was -0.03 for all pupils in all state secondary schools,
compared with -0.38 for disadvantaged pupils. The national average result for Attainment 8 was 49.9. Girls
achieved better results nationally than boys at an average of 52.3 and 47.7 respectively.
Russell Hobby, general secretary of school leaders’ union NAHT, said that while it had been
acknowledged that the Government’s proposed EBacc requirement had the potential to narrow the
curriculum, the latest data from the DfE had conﬁrmed it. He said that the
data showed that secondary schools were adapting their curricula to
“The score of a
match changing accountability measures. Mr Hobby said that a recent
NAHT
survey of secondary school leaders had revealed that 93 per cent
school was
believed that EBacc should not be compulsory and 86 per cent opposed
disproportionately the Government’s aim for 90 per cent of students to be entered for EBacc.
He pointed out that the data also showed that there had been a
aﬀected by as few
particular rise in lower attainment pupils being entered for EBacc subjects,
as one or two pupils although it had not been matched by an increase in achievement. Mr
Hobby argued that pupils who would be more suited to a broader range
recording
of GCSE subjects were not being served well by having their subjects
anomalous results”. restricted by EBacc. He insisted that Progress 8 delivered the right balance
between academic rigour and breadth, which the EBacc did not, and the
constant changes to assessment and accountability distracted schools from the calm focus that was needed
for academic success.
Kevin Courtney, General Secretary of the National Union of Teachers, warned that it would be a
mistake to think that the Department for Education’s new progress measures, Progress 8, were a
trustworthy measure of progress. He cited research by King’s College London, published by the NUT, which
showed that the vast majority of teachers questioned the validity of Progress 8: Key Stage 2 results for
eleven year olds which do not provide a reliable benchmark from which to measure progress to the age of
16. Mr Courtney stressed that KS2 tests were not just narrowly based, but “notoriously unreliable”, yet the
benchmark was being used to hold schools accountable.
He said that the NUT was concerned that in progress 8 the DfE had introduced another measure
that simpliﬁed learning, boiled down progress to a single number, and prevailed upon teachers and the
school leaders to organise their work around it. Mr Courtney added that while ministers claimed that the
Progress 8 numbers showed that educational quality was rising, secondary schools were suﬀering from a
narrowed curriculum, increasingly severe problems of teacher retention and an impending crisis of funding.
Malcolm Trobe, Interim General Secretary of the Association of School and College Leaders, said
that Progress 8 was a fairer measure of school performance than the old measure of the proportion of
6

EDUCATION JOURNAL

22 March 2016

ISSUE 264

pupils achieving at least ﬁve A* to C grades at GCSE including English and maths. He argued that it better
reﬂected the fact that children started their secondary school education at diﬀerent levels of academic
ability and it aimed to judge schools on the progress that all their pupils made, rather than an arbitrary
measure of GCSE attainment. But he acknowledged that Progress
8
had “teething problems”, and therefore it needed to be treated
“Because the SATs had
with some caution.
been problematic for
Mr Trobe said that its biggest weakness was that the score of a
some years, they were school was disproportionately aﬀected by as few as one or two
pupils recording anomalous results. He added that ASCL was
not a reliable source on aware of cases where Progress 8 scores had been badly aﬀected
by the fact that a very small number of vulnerable children had
which to base
missed exams as a result of illnesses or other personal crises. Mr
judgements on the
Trobe said that because schools were being judged on
circumstances outside of their control, ASCL was pressing the
performance of
Government to address the ﬂaw in the Progress 8 system as a
secondary schools”.
matter of urgency.
Dr Mary Bousted, general secretary of the Association of
Teachers and Lecturers, said urged parents and schools to treat the performance measures with caution as
the Attainment 8, Progress 8 and EBacc headline measures only painted part of the picture of how schools
were performing. She pointed out that for years GCSE grades had been predicted on the basis of the SATs
English and maths tests, despite the fact that it applied across all subjects, for example in Art, History,
Geography and MFL. Dr Bousted said that the same data were now being used for the Progress 8 measure.
She argued that because the SATs had been problematic for some years, they were not a reliable source on
which to base judgements on the performance of secondary schools.
Angela Rayner MP, Labour’s Shadow Education Secretary, that the fact that almost 300 schools were
failing and the attainment gap between disadvantaged pupils and their peers was widening could not be
ignored. She argued that Government plans to open more grammar schools would drive the gap even
further apart, and the reckless handling of the existing school’s system had led to teacher shortages,
massive cuts to school budgets and class sizes which were too big.

‘Systemic abuse’ was widespread in Northern
Ireland children’s homes

T

he four-year Historical Institutional Abuse inquiry in Northern Ireland, chaired by the retired High
Court judge Sir Anthony Hart, published its 2,300 page 12-volume report at the end of last week. It
concluded that children suﬀered decades of sexual, physical and emotional abuse in institutions
run by the state, charities and churches with countless instances of sexual abuse by priests and lay
people detailed.
One of he worst cases of abuse was the predatory priest Brendon Smyth. His catalogue of sex
crimes were ignored to protect the reputation of the Catholic church. Brendan Smyth attacked children at
residential homes in Northern Ireland from the 1940s and was convicted of hundreds of oﬀences from the
1990s, both north and south of the border. For years his Norbertine religious order and others within the
church shielded him. They deliberately withheld information about him when he was sent to other
churches. “For the Norbertine order and for others outside the order in positions of responsibility in the
church, their overriding priority throughout was to protect the good name of the church and at all times to
prioritise Father Smyth’s interests, instead of doing what was best for the children abused by him,” the
report said. “By doing so they were prepared to ignore their responsibilities under the canon law of the
church and their obligations under the criminal law as well as their moral responsibilities to the victims of
his abuse, thereby allowing him to continue to abuse children far and wide for many decades.” Victims
groups welcomed the report.
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Education World Forum meets in London

C

Teacher pay restraints damaging education

he Education World Forum, held each year in London, is the leading international meeting event
for education ministers and their advisers. It is meeting now, from 22 to 25 January, with speakers
including the OECD Director of Education and Skills Andreas Schleicher, England’s Education
Secretary Justine Greening and the Chief Executive of Cambridge International Examinations, Michael
O’Sullivan.
Ministers and their senior advisors from countries with over 80 per cent of the world’s population
are in London for the event. The 2017 conference theme is based on teaching, testing, talent and
technology. Delegates are debating and exploring issues in a series of keynote debates, ministerial
exchanges and plenary sessions that bring experts, educators and policy makers together.
A full report on the conference will appear in next week’s issue, from Education Journal’s Chris
Waterman who is attending the event.

ommenting on a report by the TUC into the real pay losses faced by public sector workers, Russell
Hobby, general secretary of school leaders’ union NAHT, said that teachers’ pay was not keeping
pace with other graduate professions, which had been recognised by the independent pay review
body in its last report.
He said that the Government needed to recognise that, unless it ended the policy of real terms pay
cuts, schools would struggle to attract the best and brightest. Mr Hobby added that unsustainable pay cuts
were damaging the teaching profession and they would negatively impact on the quality of education in
the country if not resolved. James Bowen, director of NAHT Edge, said that while teachers did not do the
job to get rich, they deserved to be paid fairly for the vital role they played in the country’s future.

O

New programme
to develop employer partnerships

ver £100,000 is to be invested with training providers to help boost partnerships with employers,
following the launch of a new programme from the Education and Training Foundation. The
initiative, which is part of the ETF’s Teach Too programme, is being delivered under contract by
the Association of Colleges, in partnership with the Association of Employment and Learning Providers
and HOLEX.
The aim of Teach Too is for industry experts to spend time teaching current practitioners to help
ensure that oﬀ-the-job vocational education and training is as up to date as possible with current work
practices. David Hughes, Chief Executive of the Association of Colleges, said he was conﬁdent that the
project would have an impact on the training and education provided to students across the country. He
added that as well being trained by industry experts, the project would also ensure that they were adept in
the latest practices in the workplace.
David Russell, CEO of the Education and Training Foundation, explained that the vocational teaching
and learning depended on the successful blend of occupational and pedagogical expertise such as Teach
Too. Around 10 projects will run simultaneously across the country and all post-16 training providers are
invited to apply for funding to run their own projects, from March until September 2017. The invitation to
tender will launch on Friday 27 January and further information is available online.
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More teachers need to become examiners

T

NCTL will no longer designate LLEs

housands more teachers will be needed to work as examiners following qualiﬁcation reforms.
While 34,000 examiners currently set and mark eight million GCSEs and A-levels for two million 1519-year-olds in England, Wales and Northern Ireland, changes to qualiﬁcations and a rise in student
numbers will mean that about 20 per cent more will be needed by 2019.
A report by a panel of exam boards and head teachers has called for a push to recruit more teachers
as examiners. The report stressed that cuts to the amount of coursework in England would cause the hours
of exam assessment in most GCSEs to increase from two-and-a-half to three-and-a-half. The panel, which
includes representatives from the major exam boards as well as head teachers' leaders from both the
public and private sectors, said that because the reformed exams required less knowledge recall from
candidates and more analysis, more of them would need to be marked by a highly skilled subject expert.
The report concluded that although fewer resits
under the new system would reduce the overall number of “Because the reformed exams
exams, it would add to the demand for examiners during
required less knowledge
the peak summer marking period. The report also warned
that ﬁnding enough teachers to become examiners could
recall from candidates and
be particularly diﬃcult in subjects where there were
more analysis, more of them
shortages. To boost examiner recruitment, the Joint
Council for Qualiﬁcations, has launched a new recruitment would need to be marked by a
website and a certiﬁcation scheme to recognise schools
highly skilled subject expert”.
which support teachers to become examiners.

he National College for Teaching and Leadership has announced that it will no longer designate
Local leaders of education, instead teaching schools will recruit and designate school leaders as
they already do with specialist leaders of education.
The programme was introduced in 2008 to provide school-to-school support and coaching and
mentoring for head teachers. In 2014 to 2015, the NCTL piloted a more “devolved and system-led”
approach to the LLE programme which was managed by teaching school alliances. The NCTL will continue
to designate national leaders of education (NLE) and their national support schools (NSS).

T

Civil rights group urges parents
to boycott birth census

he civil rights group Liberty is urging parents in England to boycott the school census amid fears the
data could be used to aid deportations. Liberty said that parents should refuse to disclose
information of children's nationalities and birth countries, which was included in the termly census
for the ﬁrst time in September.
Liberty and the campaign group Against Borders for Children has written to all schools in England to
urge them to inform parents and guardians that they were under no legal obligation to provide the details.
The letter also suggests that parents have a right to retract information that had already been given in the
autumn survey.
While the Department for Education insisted that the data collected by schools would not be passed
to immigration oﬃcials, recent leaked cabinet letters had suggested that Theresa May, as Home Secretary
in 2015, had wanted the children of illegal immigrants to go to the bottom of the list for school places.
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Education Secretary announces
6 new “opportunity areas”

uring a speech in the oﬃces of PwC, an event jointly hosted with the Sutton Trust, the Education
Secretary, Justine Greening, announced that “opportunity areas” would create local partnerships
with early years providers, schools, colleges, universities, businesses, charities and LAs. Setting
out the role of education in removing obstacles to social mobility, she stressed the importance, as Britain
prepared for its future outside the European Union, of ensuring that all young people could fulﬁl their
potential.
Ms Greening said she wanted to see more disadvantaged young people attending the best
universities, winning places on apprenticeships, entering the top professions, and she called on employers
to do more to draw out potential and talents. The Education Secretary said that the expansion of the
opportunity areas programme would see a further 6 areas across England, along with a new £3.5 million
programme that would enable the Education Endowment Foundation to establish a research school for
each of the 12 opportunity areas.
“Ms Greening explained
In October, the Education Secretary announced that 6 social
mobility
“coldspots” (Blackpool, Derby, Norwich, Oldham,
that a key aim of
Scarborough, and West Somerset) would become opportunity
opportunity areas was areas, which would create local partnerships formed with early
providers, schools, colleges, universities, businesses, charities
to build young people’s years
and local authorities with the aim of ensuring that all children and
knowledge and skills young people had the opportunity to reach their full potential. Ms
Greening explained that a key aim of opportunity areas was to
and provide them with build
young people’s knowledge and skills and provide them with
the best advice and
the best advice and opportunities, including working with
organisations such as the Careers and Enterprise Company, the
opportunities”.
Confederation of British Industry, the Federation of Small
Businesses, and the National Citizen Service. She added that the
Department for Education would work with each opportunity area
to respond to local priorities and needs.
Ms Greening said that the programme would now be expanded to 12 opportunity areas, by adding
Bradford, Doncaster, Fenland & East Cambridgeshire, Hastings, Ipswich and Stoke-on-Trent. She said that
increased DfE opportunity area funding of £72 million would support local education providers and
communities to address the biggest challenges in the 12 areas, and opportunity areas would also have
priority access to other DfE support including the Teaching and Leadership Innovation Fund worth £75
million, which focused on supporting teachers and school leaders in challenging areas to develop. The
Secretary of State pointed out that a new £3.5 million programme, with £1.5 million coming from DfE and
£2 million from the Education Endowment Foundation, would support the creation of a research school for
each opportunity area. The opportunity had been selected from areas identiﬁed in the social mobility index
published by the Social Mobility Commission.
Responding to the expansion of opportunity areas, Sir Peter Lampl, Chairman of the Sutton Trust
and of the Education Endowment Foundation, said that overall social mobility in Britain was low, but there
were certain black spots where it was extremely low. Laura Hinton, Head of People at PwC, pledged to use
the organisation’s UK footprint to work with more schools and students across the country. Alan Milburn,
Chairman of the Social Mobility Commission, said that one of the biggest barriers to social mobility in
Britain was an unfair education system, which was why the Commission had repeatedly called on the
(Continued on page 11.)
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(Continued from page 10.)

Government to tackle the issues that prevented children
“While the Secretary of State
from fulﬁlling their true potential. While he welcomed the
Education Secretary’s commitment to addressing
had promised £6m to each of
disadvantage in some of the nation’s social mobility cold
the twelve Opportunity
spots, he stressed that for opportunity areas to be a
success, local communities, employers, schools and
Areas, or £72m in total, the
universities would need to work together with the
areas would collectively lose
Government to ensure that the chances of a child doing
well in life no longer depended on where they had come
£115m in real terms cuts
from.
under the current plans for
Kevin Courtney, General Secretary of the National
Union of Teachers, said that the creation of “Opportunity
school funding”.
Areas” was an acknowledgement that schools serving
disadvantaged communities needed more money. But he
argued that it was “highly disingenuous” of the Education Secretary to suggest that the money was at all
new. Mr Courtney said that while Justine Greening had promised £6m to each of the twelve “Opportunity
Areas”, or £72m in total, the areas would collectively lose £115m in real terms cuts under the current plans
for school funding. He pointed out that Bradford alone was expected to lose £37.5m as a result of the
funding squeeze and seven-ﬁgure losses also confronted Oldham (£16.8m), Doncaster (£14.2m) and StokeOn-Trent (£10.9m). Mr Courtney stressed that although the money for “Opportunity Areas” had supposedly
been aimed at school improvement, it followed the gutting of the Education Services Grant, which would
take away £600m over the next two years from local authority budgets.
Anne Longﬁeld, Children's Commissioner for England said that because children’s prospects were
shaped enormously by where they grow up, it was important to ensure that all children had the best
possible opportunities to look forward to happy, healthy and prosperous lives, which was an area she was
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Ofsted appoints new Director
for Corporate Strategy

manda Spielman, the new HMCI who took up her appointment at the beginning of this month,
has appointed a new Director for Ofsted. Luke Tryl will move into the new Director, Corporate
Strategy role from Public Policy Projects, an independent think tank. Mr Tryl previously worked as
Head of Education at Stonewall as well as periods at Reform, Tetra Strategy and as a Special Adviser to
Nicky Morgan at the Department for Education.
In 2007, while president of the Oxford Union, he caused some controversy by inviting far right
speakers to speak at the university. He invited the BNP leader Nick Griﬃn and the Holocaust-denying
historian David Irving to address the Union. Irving is currently the subject of the ﬁlm, Denial, where he is
played by Timothy Spald (who played the painter Turner is the ﬁlm Mr Turner and Lord Emsworth in the
BBC series Blandings). The ﬁlm portrays the ruin of Irving when he sues and loses the case against the
American holocaust academic Professor Deborah Lipstadt.
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Friends are key to fewer school dropouts

study has suggested that schools should encourage pupils with poor grades to mix with stronger
students if they want to keep them in education. Positive parental and friendship group inﬂuences
are key to cutting drop-out rates, according to research from Arizona State University, which
involved vulnerable students at a Chicago high school.
The researchers spoke to 125 pupils, between the ages of 15 to 18, at a school with one of the
worst drop-out rates in the city. An analysis of their records concluded that more than any other factors,
students' academic achievement was directly related to the level of parental involvement. But it also
revealed that if vulnerable students had too much contact with peers with a negative view of education,
the eﬀect of parental involvement on the dynamics of dropouts became negligible. The study found that if
vulnerable students were identiﬁed early and parents
increased their involvement, their numbers of disaﬀected
“If vulnerable students were friends would fall. But if intervention had been left until
identiﬁed early and parents students were actively failing at school, attempts at
guidance were futile.
increased their involvement, parental
The researchers recommended that schools with high
their numbers of disaﬀected drop-out rates should encourage vulnerable students to mix
with a wider group of pupils, not just other vulnerable or
friends would fall”.
failing pupils, while fostering parental involvement.

T

Schools in deﬁcit more than double in a year

he NAHT has released the results of a second survey of members on school funding, which had
been based on 1,102 school leaders who responded with information about their budgets for
2016/17. Russell Hobby, general secretary of school leader’s union NAHT, said that the number of
schools currently in deﬁcit had more than doubled since the 2015 survey, and nearly three quarters of
school leaders were only able to balance their budgets by making cuts or dipping into reserves.
NAHT’s Breaking Point survey for 2016/17 showed that:
•
The number of schools currently in deﬁcit had more than doubled since the 2015 survey (up 10
percentage points from 8 per cent to 18 per cent).
•
Nearly three quarters (71 per cent) of school leaders were only able balance their budgets by
making cuts or dipping in to reserves.
•
72 per cent of school leaders said that their budgets will be unsustainable by 2019.
•
Increases in payroll costs as a result of government policies were cited as schools’ biggest ﬁnancial
pressures. The costs which had gone up in 2015, had resulted in an increase to school budgets of
over 5.5 per cent every year, but there had been no increase in funding from the Government.
•
47 per cent of survey respondents reported the decline of local authority services as a cost pressure
on schools, in particular the abolition of the Education Services Grant to local authorities which was
being passed through to schools. 65 per cent of academy school leaders were concerned about the
impact of cuts to ESG.
•
The third most quoted source of ﬁnancial pressure reported by school leaders had been the cost of
dealing with the additional needs of pupils (83 per cent of respondents). Members expressed
serious concerns about the extra pressure they were facing to support the growing number of
children with mental health issues.
•
The most commonly reported cost saving was reducing investment in equipment, which 85 per cent
of respondents said they were having to do.
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Betsy DeVos ﬂoored by conﬁrmation hearings

resident Trump’s nominee for Education Secretary, Betsy DeVos, appeared before a US Senate
committee holding conﬁrmation hearings and came seriously unstuck on almost every question.
The billionaire business woman and philanthropist who has long campaigned on education issues
has no direct experience of working in education.
This showed as she failed to answer almost every question put to her by the Democratic Party
members of the committee. She became muddled with her answers on professional matters and had to
concede that neither she nor her family had any direct experience of state education.
Senator Elizabeth Warren asked her what she would do to combat fraudsters like those behind
Trump University who tried to swindle students. The Senator had to point out that there were already rules
in place to counter this and asked whether Mrs DeVos would enforce them. She was not impressed by the
reply, which was that Mrs DeVos would review the regulations.
Senator Chris Murphey, whose state of Connecticut includes Sandy Hook Elementary School where
20 children and six staﬀ were killed by a lone gunman, asked: “Do you think that guns have any place in or
around schools?” Mrs DeVos waﬄed, eventually saying that she imagined that a particular school probably
had a gun to deal with grizzlies (bears). The school did not. It used bear spray and a fence. Bears rarely
attack humans and there is no record of them ever attacking more than six humans together. For future
reference Mrs DeVos may ﬁnd the following facts helpful. Total number of young people killed in US
education establishments over the last decade by bears = 0. Total number of young people killed in US
education establishments over the last decade by humans with guns = 174.
The one question Mrs DeVos could answer, in a rather vague way, was when Senator Bernie Sanders
asked how much she had contributed to the Republican Party. She agreed that it could have been about
$200 million. Would she have been the education nominee without that? Answer came there none.

A

Youth joblessness remains high in Portugal

lthough comprehensive reforms to Portugal’s labour market between 2011 and 2015 had helped
create jobs and reduce the country’s high unemployment rate, serious challenges remain.
According to a new OECD report, Labour Market Reforms in Portugal 2011-2015 – A Preliminary
Assessment, since economic growth turned positive in early 2013, Portugal had seen major
improvements in both employment and unemployment rates that are better than expected.
Joblessness remains high, particularly among young people, which had driven an increase in
poverty and long-term unemployment. Further improvements to Portugal’s job market performance would
require tackling other economic challenges, which include: the need to return to higher and more
sustainable levels of growth; further reforms of product market regulations; better access to credit for
ﬁrms; a reduction in employers’ non-wage labour costs; and additional investments in skills.

S

Sir Michael Wilshaw will work in India

ir Michael Wilshaw, who recently stepped down as the head of Ofsted, has revealed his plans to go
back to his roots and work with schools in India. The former chief inspector of schools, who was
born in North India, is to become an adviser to the GEMS Education company, founded by
education entrepreneur Sunny Varkey, who also funded the annual Global Teaching Prize.
Sir Michael will advise on a network of low-cost private schools in India, South East Asia and Africa.
He will be working with Tony Little, former head of Eton College, who is the group's chief education oﬃcer.
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A ﬁg leaf withering on the vine?

Chris Waterman asks whether social mobility is value for money, or worth anything at all?

confession. No one of real class would mix metaphors in the
title of an article, so let me begin by confessing to having
social mobility thrust upon me. It was nearly 50 years ago,
but it still troubles me, particularly as it seems I could do little about
it, once my educational path, from a terraced house, had been
paved for me in the spring of 1959.
My ﬁrst recollections of social class are ﬁrst, the famous sketch
in the Frost Report in 1966 and second, how out-classed I felt when I
arrived at Warwick University a year later. In terms of the various
classiﬁcations used, then and now, I was moved from:
•
DE to AB (social grade descriptions) (National Readership
Survey, now maintained by the Market Research Society).
•
Class 7 (routine occupation) to class 1 (higher and professional
occupations) (National Statistics Socio-economic Classiﬁcation).
Chris Waterman
•
“Financially stretched” to “aﬄuent achiever” (Acorn consumer
classiﬁcation 2014).
•
“Just about managing” to “people like us” (sic) (Theresa May 2017).

Such an extreme example clearly passed the social mobility test back in 1972 and would do so today.
However, the likelihood of such a radical shift for someone born in the 21st century is much less likely: in
addition, how to deﬁne less radical shifts is increasingly problematic.

What is social mobility?
It’s not easy to ﬁnd the ﬁrst use of the term, but it seemed to grow out of the work of Pierre Bourdieu, the
French philosopher, who coined the term “cultural capital.” Bourdieu, writing in the 1970’s, built on the
work of Heidegger and Wittgenstein, focussing on how power is transferred, or not, within and across
generations.
In 2011, BIS commissioned a literature review which concluded that: “Social mobility is a tricky
concept to deﬁne, but is often used to refer to the ability of individuals from disadvantaged backgrounds to
move up in the world, akin to the notion of equality of opportunity. It is diﬃcult for policymakers to target
social mobility directly, so throughout this paper, we will be referring to policies that we might expect to
aﬀect some of the key drivers of social mobility, including income, education and occupation.”
This is probably as good a deﬁnition of social mobility as any other. The two key criteria being that
you have to come from a “disadvantaged background” and you have to “move up in the world.” It is, of
course, the case that some individuals can move down, rather than up, but that is not what government is
concerned about.

The establishment approach in the 21st century
Key dates in the rise – and fall – of social mobility.
•
2004 Tony Blair promised to make greater social mobility between the classes the cornerstone of his
third term.
•
2005, the Social Mobility Foundation was set up “to make a practical improvement in social mobility
for young people from low-income backgrounds.”
•
2010, the Coalition set up the Social Mobility and Child Poverty Commission, an advisory Non14
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Departmental Public Body of the Department for Education.
•
2015, David Cameron, in one of his ‘one nation’ speeches said that “the right track is to recognise
the causes of stalled social mobility,” and reminding the Conservative Party Conference that “Britain has the
lowest social mobility in the developed world”
•
2016, the Social Mobility Commission (SMC) is established as an independent statutory body, to
replace the Social Mobility and Child Poverty Commission, with Sir Alan Milburn in the chair.
•
2016 Theresa May talks about the “just managing” families (she has not used the term “social
mobility”).
•
2016 the SMC reports that “Britain has a deep social mobility problem. In this annual report we
present compelling new evidence that, for this generation of young people in particular, it is getting worse
not better”
•
2017 Theresa May talks about a “great meritocracy” and the “shared society”.

Where do we go from here?
I am not a great believer in semantics, but I think it is time to reframe our approach to improving life
chances for children and to stop using the term “social mobility”. While I applaud the many noble eﬀorts to
increase the opportunities to encourage “individuals from disadvantaged backgrounds to move up in the
world,” I am increasingly unhappy about the way in which the focus on individual children allows us to pay
less attention to all children.
Infographic 1 (there is only one) is an initial, and
crude, attempt to map describe what social mobility
looks like. it appears on the previous page. In this
infographic I attempt to explain how social mobility
is meant to work. Any such illustration can only be
based on groups and many individuals will not ﬁt
this “typical” pattern.
The core of this model is a plan of education
from 0 to 21+. Not all young children participate
until they are ﬁve-years-old and some students
choose to leave full-time education from 16+.
The eight vertical arrows are based on the NSSE
classiﬁcation, and the colours show the movement from red, through amber, to green occupations. At one
extreme, a child growing up in a low-aspiration family living on beneﬁts may remain in the same situation
as adults. At the other extreme, a child of a “higher professional” may go through the education system
until 21 and join the higher professional group, albeit after a period in the lower professional group. Social
mobility works in both directions, of course, with downward movement from the green to amber
occupations.
There are a number of key interventions that can be made to ensure that a child from a
“disadvantaged” background makes good, as set out below:
A.
Early intervention, in the shape of free childcare and early entry to full time education is widely
recognized as an important element in education progress.
B.
A high quality primary education is important for later employment.
C.
“Success” at GCSE means that a 16+ school leaver could get a semi-routine job.
D.
Reasonable A levels (or an apprenticeship) will oﬀer more career opportunities.
E.
A degree (or equivalent) oﬀers a gateway, potentially, to a profession.
F.
A “good” degree from a “good” university might pave the way to a higher professional job.

“Thirteen local authorities
each sent fewer than ten
students to Oxbridge and, of
those, many may well be from
families that are not
disadvantaged.”

The border around each arrow becomes more pronounced, to reﬂect the increasing diﬃculty of a
disadvantaged young person from breaking into a green job.

As far as I am aware, there has been no detailed cost:beneﬁt analysis of the various strategies employed by
government, universities (often at government’s behest or as a condition of grant) and charities designed
to move an individual.

16
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However, many millions of pounds are spent trying to get red students through the eye of the dark
green Russell Group needle, with lesser amounts by lesser universities. It is obviously diﬃcult to calculate
the cost per head of a disadvantaged student gaining a place at Oxbridge and assumptions would have to
be made about how much of the money spent is “deadweight”. Thirteen local authorities each sent fewer
than ten students to Oxbridge and, of those, many may well be from families that are not disadvantaged.

A new approach
Getting to Oxbridge can be compared to getting into the United Kingdom athletics squad. A huge amount of
money is spent on the elite athletes while the grass roots are parched. In an ideal world, of course, with
unlimited resources:
•
Every school would be a good (at least) school, with the teachers it needs.
•
“Just about managing families” would be managing comfortably.
•
Parents would need to spend less time at work and be better able to spend time supporting their
children’s education.
•
Children from families reliant on beneﬁts would have local libraries and youth activities they could
aﬀord.
•
Every parent and every child would have aspirations.
•
Food banks would be a historical footnote.
In the real world, there are too few good schools, too few teachers, parents with too little time, and too
many hungry children with too few aspirations.
So, while we wait for nirvana how do we get as many bangs as possible from the “access to HE”
bucks? As a pilot project, for three years:
1.
Identify the HEI’s and FE colleges in, or close to, the 125 local authorities that send the fewest
students to Russell Group universities.
2.
Impose a levy of 90% of the “access to HE” funds spent by the Russell Group.
3.
Distribute the levy as additional, ring-fenced cash to the universities serving the 125 authorities in
point 1.
4.
Measure how many more children go on to take a
degree or high quality apprenticeship and calculate the cost
per head.
5.
Compare that with the unit cost of getting
disadvantaged kids into the Russell Group.

This is pretty radical and will never be implemented, of
course. The reasons will include: preventing a maths prodigy
from Barking going to Balliol; denying the majority of Russell
Group undergraduates the opportunity to learn how the
other 90% live (assuming they would ask them); stopping the
Russell Group from getting a warm glow; the list goes on….

“Getting to Oxbridge can
be compared to getting
into the United Kingdom
athletics squad. A huge
amount of money is spent
on the elite athletes while
the grass roots are
parched.”

Conclusion
Whether its “one nation” or a “shared nation”, its time to
escape from “procrasti-nation” and take some action that will do more good for more young people. If we
claim its all about value for money, perhaps the National Audit Oﬃce might crunch a few numbers for us.
Footnote
How many children from the wrong side of the tracks actually want to go to Oxbridge? Have the Oxbridge
colleges done any exit interviews with those “disadvantaged” undergraduates who did go there?
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Pericles

A new column looking at some of the wider political curiosities that may
impact on education policy.

A

couple of council by-elections last week brought great joy to the Lib Dems. After their near
obliteration a couple of years ago at the last general election, they performed remarkably well in
two contrasting local elections at opposite ends of the country, geographically and politically. In
Sunderland, whose Brexit vote in the referendum was one of the ﬁrst indications that Britain would leave
the EU, the Lib Dems won the Sandhill ward with 45% of the votes cast, which was up 41.5% with a swing
of 35.7% (although admittedly on a low turnout of 23.8%.)
One council by-election doesn’t mean much, but on the same day the Lib Dems also won the Gade
Valley ward in Three Rivers Council, Hertfordshire, even more convincingly. They got 60.9% of the vote,
which was up 24%, and pushed the Conservatives down to 19.1%. In both seats UKIP did badly, failing to
break through.
So what does this tell us? At one level, nothing. As one erudite and thoughtful Labour wordsmith
tweeted: “It’s a f**king council. Means Jack Shit outside of bin collections and car parking but let the
remoaners savour the moment.” A dose of reality from an IPSOS/Mori national opinion poll the same day
showed the Conservatives up three points to 43%, Labour up two to 31% and the Lib Dems down three on
11%. UKIP were down three on 6%.
Yet on another level we can draw some conclusions. The Lib Dems are capable of resurrection in
some areas, even if their national polling is dire. After the ﬁasco of their leadership campaigns UKIP are
going nowhere. The sharp decline of their vote in Sunderland, where it fell by 7%, is bad news for the party.
The electorate seem to be saying, with Mrs May going for a hard Brexit what is the point of UKIP?
The bigger picture is that politics in Britain is still dominated by Brexit. Despite weeks of television
coverage of the NHS in crisis, a subject on which Labour has a natural advantage over the Conservatives,
the Tories have increased their lead and are now 12 points ahead of Labour with the Lib Dems and UKIP at
the back of the pack. On these ﬁgures, Mrs May would win a general election by a landslide.
So what does this mean for education? If a crumbling NHS has little impact on the Tory lead then
don’t expect education to do any better. Come March the Department for Education will publish the results
of its consultation on its Green Paper, Schools that Work for Everyone. The reaction is likely to have been
almost entirely negative, yet the Conservatives would appear to have little to fear, at least in the short
term, from upsetting the nation on education.
It will be interesting to see what the reaction of the Tory Party’s grass roots is on the grammar
school issue. A week after the consultation closed, on 19 December, the party sent an email from Justine
Greening to all its voluntary members. The subject line was “What do you think about grammar schools?”
The email was not so much a genuine attempt to ﬁnd out party members’ views as an opportunity to pump
out some fairly questionable propaganda. Perhaps, having seen the weight of opinion expressed against its
proposals in the consultation, the Conservative Party thought it had better try and organise a bit of friendly
support.
The Government, of course, has very few facts to support it, as the answer to a recent written
parliamentary question demonstrated (and which we published in our new expanded parliamentary
section last week). The Labour MP Jim Cunningham asked what external research and evidence on
grammar schools the Government had reviewed. Schools Minister Nick Gibb replied with a short list of six
sources. Two were departmental statistical ﬁrst releases, two others were further statistics from the DfE
and Ofsted and there were two external pieces of evidence. One was 12 years old and the other was eight
years old. As Mr Gibb noted, “since the publication of our consultation documents, a number of
organisations have published additional research and evidence relating to our proposals.” Indeed they
have, and all of them show the harmful eﬀects of the Government’s proposals.
18
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Government consultations published last week

There was one new consultations published over the last week, which was the industrial strategy Green
Paper published yesterday. That is reviewed in depth in the next article. There was also one consultation
outcome published last week and we give the details of that below.

Apprenticeship Targets for Public Sector Bodies: Government consultation response

The Government received 180 responses with the majority responding on behalf of an organisation. The
highest proportion of responses were from local government, followed by NHS trusts, police, ﬁre and
rescue services and schools. Overall, respondents were very supportive of apprenticeships with many
stating that they already consider apprentices as part of workforce planning. They commented that the
setting of ambitious targets can be helpful and increase aspirations but they must be realistic and
achievable. The main areas of comment were regarding the target and reporting period. The Government
has taken into account all responses and decided on balance to retain headcount as the basis for the target.
It has decided to introduce ﬂexibility by making the target an average from 2017/18 - 2020/21 inclusive.
The Government also intends to introduce the target from April 2017 to coincide with the introduction of
the apprenticeships levy and the Institute for Apprenticeships.
Department or agency: Department for Education and the former Department for Business, Innovation and
Skills
Coverage: England
Document type: Consultation paper response
This response ﬁrst published: Friday 20 January 2017
Original consultation ran between: 25 January and 4 March 2016
https://www.gov.uk/government/uploads/system/uploads/attachment_data/ﬁle/584246/Apprenticeship_t
argets_for_public_sector_bodies_government_consultation_response.pdf
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A new Modern Industrial Strategy

The Government’s Green Paper, Building our Industrial Strategy, H M Government, 23 January 2017.

lthough this Green Paper has a forward written by the Prime Minister and the Secretary of State
for Business, Energy and Industrial Strategy, it is in practice mainly a skills consultation and it will
be mainly for the Department for Education to implement what ever policies ﬂow from the Green
Paper. In this review we concentrate on those parts of the Green Paper that are relevant to technical
education, skills and the work of the Department for Education.
The Government’s consultation document on the UK industrial strategy pointed out that while the
higher education system has its strengths, poor performance in basic and technical skills were key to the
UK’s persistently lower levels of productivity compared with other advanced economies. But it added that
skills shortfalls in some parts of the country also contributed to imbalances in productivity. Apart from
apprenticeships, the report argued that technical education for those not pursuing the academic path had
fallen behind. The existing system could be complex and
confusing
and it often did not deliver either for individuals, for
“... while the higher
the skills needs of employers, or for the wider economy.
education system has its The Green Paper claimed that further education colleges only
oﬀered a broad, generalist curriculum at lower qualiﬁcation
strengths, poor
levels and the sector had too little provision of higher level
performance in basic and technical qualiﬁcations. It added that the UK also faced
technical skills were key to particular shortages in sectors that depended on science,
technology, engineering and maths skills. The Green Paper
the UK’s persistently lower pointed out that the quality of careers advice was a particular
issue for disadvantaged students who lacked the social capital
levels of productivity
to get advice or work experience opportunities via family
compared with other
members. It stressed that the accelerating pace of technological
advanced economies. But change meant that there was a growing challenge with lifelong
learning and while people were living and working longer,
it added that skills
training across working life was falling.
shortfalls in some parts of The report cited a study which had stated that 35 per cent of
existing UK jobs were estimated to be at high risk of
the country also
replacement by technology in 10 to 20 years, particularly at
contributed to imbalances medium-skill levels. But older workers and low to medium
skilled groups were less likely to undertake learning
in productivity. Apart from opportunities and adults in the highest socio-economic groups
apprenticeships, the report were twice as likely to participate in training as those in the
lowest.

argued that technical
education for those not
pursuing the academic
path had fallen behind.”

To meet the challenges, The Government has proposed:

•
Action to improve basic skills - Emerging evidence
from Professor Sir Adrian
Smith’s independent review into post-16 maths provision
highlighted a number of areas where action would need to be
taken to improve basic mathematics provision in FE colleges. While 70 per cent of young people who had
not achieved A*-C GCSEs in the subjects and who had gone on to full-time post-16 study, had done so at FE
colleges. But too many of those young people failed when retaking them. The Government will therefore
review the eﬀectiveness of current policy and explore how to support FE colleges to be centres of
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excellence in teaching English and maths and spreading teaching and curriculum best practice as had been
done successfully in the school system.
The Government has also recently asked the Education Endowment Foundation to expand its remit
to cover post-16, speciﬁcally what will work in relation to teaching and learning in English and maths for
disadvantaged students in FE colleges. The Government highlighted the work of the Behavioural Research
Centre for Adult Skills and Knowledge, a collaboration with the Behavioural Insights Team for the Centre’s
pioneering work into how behavioural science can be used to help learners with basic skills. Through the
Skills Plan, published in July 2016, the Government committed to introducing a “transition year” at age 16
for students who had substantial basic skills gaps and were not ready for more advanced study or
employment. The Government will also work with the Institute for Apprenticeships and Technical Education
to determine what digital content would be included in the new technical education routes.
•
The creation of a new system of technical education – A new system of technical education which
will sit alongside the academic track, will beneﬁt in particular the half of young people who do not do Alevels or go to university, and those parts of the country where more people take a technical track.
Commitments in the Skills Plan, which accepted the recommendations of the independent panel led by
Lord Sainsbury for a new framework for technical education, would mean that rather than having
thousands of qualiﬁcations, and some low quality, 15 core
technical “routes” would be created which will be deﬁned
“A new system of technical
through labour market analysis.
education which will sit
Each route will start with high quality two-year
programmes for 16 to 19-year olds and extend to the
alongside the academic
highest skills levels, which would lead to full professional
track, will beneﬁt in
competence in a number of deﬁned occupations. Students
will be able to progress on the routes either through an
particular the half of young
apprenticeship or college-based provision. The
people who do not do AGovernment’s employer panels will design and develop the
new qualiﬁcation requirements, which will start in the spring
levels or go to university,
and the ﬁrst routes will be delivered in September 2019. The
and those parts of the
Government’s aim is for every student undertaking one of
the technical education routes in college to be entitled to a
country where more people
high-quality, substantive work placement. The Government
take a technical track.
intends to work with the sector to explore ways to attract
more industry specialists to work with and in the sector to
Commitments in the Skills
increase the quality of the training.
Plan, which accepted the
The Government will create a single framework of
approved technical qualiﬁcations at Levels 4+ (above the
recommendations of the
equivalent of A-level standard) based on standards
independent panel led by
developed by employers and overseen by the Institute for
Apprenticeships and Technical Education to allow young
Lord Sainsbury for a new
people who have studied for technical qualiﬁcations for fullframework for technical
time education to progress to higher skill levels. The
Government will work with qualiﬁcation providers and
education, would mean that
learning institutions to ensure that new courses are
rather than having
developed to enable part-time and distance learners to
participate, to appeal more to those who are already in the
thousands of qualiﬁcations,
workforce but were wanting to re-skill or up-skill.
and some low quality, 15
The Government will support the creation of new
Institutes of Technology which will increase the provision of
core technical “routes”
higher-level technical education, which currently only exists
would be created which will
on a limited scale in the UK, to ensure that it was available in
all areas. For example, a person could study a level 3 (A-level
be deﬁned through labour
equivalent) at a local college, before moving on to study a
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higher-level technical qualiﬁcation at an Institute of Technology in a nearby city.
The Government will provide £170 million of capital funding to deliver the commitment to create a
network of Institutes of Technology which would be expected to: specialise in technical disciplines (such as
STEM) that were aligned to technical routes; oﬀer high quality provision at levels 3, 4 and 5 (i.e. the
equivalent of A-level to just below degree); and have a local focus
to deliver qualiﬁcations of value that would meet the skills needs
“Professor Sir Adrian
of local employers. The Sainsbury panel on technical education
had recommended that teaching the new routes may, in some
Smith’s review of postcases, require more specialist expertise. For those aged 19 or older
16 mathematics has
the Government will review the current loan system for technical
education and the various restrictions on accessing it. The
identiﬁed that one
Government has also consulted on and are reviewing the option to
factor contributing to
create maintenance loans for technical education and it will
explore how to give technical education students information and
the shortage of STEM
better support throughout the application process, with a similar
skills is the take up of
platform to UCAS, which will make it easier for students to
compare options in technical education and higher education.
advanced mathematics
•
Addressing STEM shortages - Professor Sir Adrian Smith’s
review of post-16 mathematics has identiﬁed that one factor
contributing to the shortage of STEM skills is the take up of
advanced mathematics qualiﬁcations, including A-level
mathematics, further mathematics and core mathematics. The
review will propose solutions to the imbalances and the wider
challenges that reduce progression to A-level and other important
maths qualiﬁcations, which include both cultural factors and
practical barriers, including ﬁnancial ones, for schools and colleges.
The Government believes that Maths free schools such as
Exeter and King’s College London, have the potential to drive up
standards in the subject and ensure advanced mathematics
education is available to pupils who might not otherwise be able to
access it. The Government will therefore consider how to enable
the model to spread and deliver beneﬁts for mathematics
education in their wider community.
•
Identifying and addressing sector-speciﬁc skills gaps - In
some sectors, such as digital and rail, action is already being taken
through the creation of sector-speciﬁc national colleges. But so far,
no organisation has been tasked with identifying persistent or
emerging sector speciﬁc gaps and proposing action. The
Government will therefore work towards a single, authoritative
view of the gaps faced by the UK currently and in the future.

qualiﬁcations, including
A-level mathematics,
further mathematics and
core mathematics. The
review will propose
solutions to the
imbalances and the
wider challenges that
reduce progression to Alevel and other
important maths
qualiﬁcations, which
include both cultural
factors and practical
barriers, including
ﬁnancial ones, for
schools and colleges.”

•
Higher quality careers information and advice - Young people who are uncertain or unrealistic
about career ambitions at the age of 16 are three times more likely than their peers to spend signiﬁcant
periods out of education, employment or training. Good careers advice is particularly important for young
people from disadvantaged backgrounds, who may have less informal information, contacts and support.
Careers provision continues to be patchy and inconsistent – both in schools and in later life. The
Government is reviewing the current careers oﬀer for people of all ages, and it will build on the best
international evidence to publish a comprehensive strategy later in the year for careers information, advice
and guidance.
To connect more people to opportunities to retrain, the Government will test new approaches to
22
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encourage lifelong learning, which could include direct outreach with busy people, particularly where
industries are changing or in decline. The use of “contact moments” that people have with the Government
to promote opportunities to retrain will be trialled and the role of community learning centres will be
considered.

The questions for consultation include:
•
What can be done to improve basic skills, how can the new transition year be made a success and
should the way that those resitting basic qualiﬁcations study be changed to focus more on basic skills?
•
Do you agree with the diﬀerent elements of the vision for the new technical education system and
are there further lessons from other countries’ systems?
•
How can the application process for further education colleges and apprenticeships be made clearer
and simpler by drawing lessons from the higher education sector?
•
What skills shortages are there or are expected to be in particular sectors or local areas, and how
can the skills needs of industry be linked to skills provision by educational institutions in local areas?
•
How can people be enabled and encouraged to retrain and upskill throughout their working lives,
particularly in places where industries are changing or declining and are there particular sectors where this
could be appropriate?

“Young people who are uncertain or unrealistic
about career ambitions at the age of 16 are three
times more likely than their peers to spend
signiﬁcant periods out of education, employment or
training. Good careers advice is particularly
important for young people from disadvantaged
backgrounds, who may have less informal
information, contacts and support. Careers provision
continues to be patchy and inconsistent – both in
schools and in later life. The Government is
reviewing the current careers oﬀer for people of all
ages, and it will build on the best international
evidence to publish a comprehensive strategy later
in the year for careers information, advice and
guidance.”
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Floating ideas for a better way of teaching science

C

By Ian Nash

opernicus suggested in 1543 that the universe does not revolve
around us, nor for that matter does the sun. The philosopher
Ludwig Wittgenstein commented ﬁve centuries later that, while
this may be true, it doesn’t stop perfectly rational people asserting that
the sun rises in the east and sets in the west.
Which only goes to show we should never stop challenging that
which we believe to be beyond doubt. Simple observations can be so
seductively “true” that we consider it insane to mistrust them or doubt
the messenger conveying the information.
Which of these views is wrong? After all, as every good Christian
primary school child was taught, in verse and song paraphrasing Psalm
113: “From the rising of the sun unto the going down of the same Thy
name shall be great.”
Unfortunately, when it comes to so much school and adult science
education, use of the imagination stops at the classroom door. Lessons
seldom start from a perspective that interests the pupil or student. It is
Ian Nash
not that learners lose interest in science; they too often fail to gain it in
the ﬁrst place. The facts must always come ﬁrst before any seriously
critical debate around them can be embarked upon.
The problem with this approach to science is that scepticism is frowned upon and poetry driven out.
It is true that in the latter stages of sixth-form and university-level science, such questioning is encouraged;
by then, however, it is often too late. Very many young minds will have ﬂown the coop for the more
imaginative arts and humanities, while burgeoning scientiﬁc minds too often fail to grasp the essentials of
scepticism and refutation.
Andrew Morris is a physicist and former FE and
“The adults who have learned
sixth-form teacher who not only spotted this pitfall
and fed-back their ideas through years ago, but also made it a big part of his life’s work
to overcome the mundanity of what passes for
the chapters of this book are
science education. His latest book, Why Icebergs
grown-up versions of the children Float, draws on experiences and ﬁrst-person
and young people I reported on narratives of adult learners who – out of genuine
curiosity or embarrassment at their levels of scientiﬁc
25 to 30 years ago, when I was a ignorance – have sought to catch-up on lost school
science and get a better understanding of their
science education journalist.
surroundings as a result.
Then, they were deserting in
The adults who have learned and fed-back their
ideas
through the chapters of this book are grown-up
droves the increasingly
versions of the children and young people I reported
Gradgrind approach the National on 25 to 30 years ago, when I was a science education
Curriculum ﬂeetingly promised journalist. Then, they were deserting in droves the
increasingly Gradgrind approach the National
and failed to dispel. In
Curriculum ﬂeetingly promised and failed to dispel. In
consequence, eyes continue to consequence, eyes continue to glaze over.
The damage done to the UK economy arising
glaze over.”
from knowledge and skills crisis is a leitmotiv of 20th
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and 21st Century education criticism, as the STEM crisis marches on. In the 1950s, politician, author and
critic CP Snow’s thesis was that the intellectual life of the whole of western society was split damagingly
into the titular two cultures — namely the sciences and the humanities. Radical educational reforms were
needed for people to stand astride two cultures.
The premise behind Why Icebergs Float is simple, paraphrasing Dr Morris’s words: bring to the
roundtable of discussion whatever inspires or provokes you – arts, humanities or science – and I will help
you discover the underlying scientiﬁc “truths”. What other serious science text exploring the chemistry and
physics of colour would begin the chapter: “The Van Gogh Museum in Amsterdam must surely count as one
of the most colourful art museums in the world. The eye is assailed from all directions by the richest of
tones, often heightened by the juxtaposition of complementary colours”?
Julie, describing her excitement over her visit to the Netherlands during one of Dr Morris’s adult
learning sessions, triggered a debate and depth of study that would over subsequent sessions explore
everything from pigmentation to quantum mechanics.
Likewise, in another session, Sarah asked questions around why icebergs ﬂoat, having watched a TV
programme on the frozen north. There was much conjecture round the inﬂuence of salt; after all, it’s well
known things ﬂoat best in the Dead Sea because of the extreme salt content. From this the session was
drawn into the issue of density, the structure of molecules, hydrogen bonds and lattice formation of ice
that makes the solid “lighter” than the liquid.
Perhaps one reason why science is not taught this way in schools is that – as this book shows only
too clearly – the challenge to the teacher is formidable; to start from what interests the individual or class
and to root-out their misconceptions while maintaining their enthusiasm has to be the most challenging
approach to teaching and learning possible. But, as the chapter on bacteria, viruses and antibiotics
demonstrates, the understanding that helps us all make better judgments regarding one’s health is both
rewarding and invaluable learning.
This is the second book in this series of what can
“... the challenge to the
justiﬁably be called enlightenment works. Dr Morris’s previous
publications include Getting to Grips with Science: A Fresh
teacher is formidable; to
Approach for the Curious, reviewed in Basic Skills Bulletin in
start from what interests
2015. Why Icebergs Float take the issues around the need for a
more humanistic approach to science a step further. Never,
the individual or class and
however, does he make undue claims. He sees this as a lifelong
to root-out their
approach to science education for adults that should start in the
compulsory school years.
misconceptions while
As he points out in the book, many people have been in his
maintaining their
discussion groups for 13 years [they started as timetabled
sessions in the Mary Ward Centre for adult learning, in London,
enthusiasm has to be the
and continued informally in their favourite wine bar and
most challenging
wherever else appropriate subsequently] and many don’t look
like leaving anytime soon.
approach to teaching and
And he points to the beneﬁts and limitations as the
learning possible.”
learners themselves see this informal engagement with
scientiﬁc ideas. “The bad news they report is that they don’t
become instantly brilliant at science,” writes Dr Morris. “The good news is that many participants feel a
growing sense of enlightenment over time, as one thing after another becomes clearer.” They tell him “they
feel much more conﬁdent to read and enter into conversation about scientiﬁc things and come to see they
have sometimes been bamboozled by people who only appear to be more knowledgeable than them.”
That capacity for inquiry and healthy scepticism was never more important than now, given the
huge consequences of taking a wrong turn on issues such as global warming, fracking and air pollution in
our cities. This book points not only to where we should all be going but how to get there.
Why Icebergs Float: Exploring Science in Everyday Life, by Andrew Morris. Publisher UCL Press. ISBN 978-1911307-03-7. Price £15
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The Nelson touch or turning a blind eye?

Chris Waterman looks at the consequences of a lack of relationships and sex education

tale of two bills. On thirteen Fridays each session, MPs debate “private members” bills, which
oﬀer individual MPs the chance to get a piece of legislation onto the statute book. As Friday is the
day which most MPs spend in their constituencies, often arranging surgeries, kissing babies and
patting dogs, the Commons chamber has a certain Marie Celeste look and feel about it.
On Friday 20 January 2017, there were two private members’ Bills at the top of the list for second
reading, and ﬁve hours of debate, from 10.00 to 2.30. Second reading is only a very preliminary stage, you
understand, after which a Bill has to go through a committee stage and, once agreed, goes to the House of
Lords for scrutiny.
The ﬁrst bill to be considered was very short, but its proposer, John Glen MP, the Conservative for
Salisbury, had won a place in the ballot. The Merchant Shipping (Homosexual Conduct) Bill proposed that:
1.
Homosexual acts in the merchant navy: repeal
In the Criminal Justice and Public Order Act 1994, omit sections 146(4) and 147(3)
(homosexual acts as grounds for dismissal from the crew of merchant ships).

As the explanatory notes tell us: “This Bill relates to the repeal of sections 146(4) and 147(3) of the Criminal
Justice and Public Order Act 1994 (‘CJPOA’) which purport to preserve the right to dismiss a seafarer on a
UK registered merchant navy vessel for an act of homosexuality. Whilst the sections are no longer of any
legal eﬀect due to other legislation (primarily, the Equality Act 2010 and regulations made under it),
repealing them would both be symbolic and would prevent any misunderstanding as to their current
eﬀect.” The second Bill, the Personal, Social, Health and Economic Education (Statutory Requirement) Bill,
introduced by Caroline Lucas MP, the Green Party member for Brighton, seeks to introduce a legal
requirement that all maintained schools (but not, of course, independent or private schools) must teach
children and young people:
a.
Sex and relationships education.
b.
Education on ending violence against women and girls.
c.
Education about emotional health, mental health and wellbeing.
d.
Education about equality.
e.
Education about alcohol, tobacco and other drugs.
f.
Education about individual safety, including online.
g.
Education about physical health (including emergency lifesaving skills), nutrition and physical
activity; and
h.
Education about personal ﬁnance, careers, enterprise and employability.
If this list looks familiar, it is because it is much the same list as the amendment to the Children and Social
Work Bill, which government MPs voted down ten days ago.

A game of two, very unequal, halves
Between 9.54 and 2.25, nine Tory MP’s each spent their full time allocation (20 minutes) saying how
important it was to make a “symbolic” act (excuse the pun). For four and a half hours, a collection of
middle-aged men and one woman rambled on, intervening on one another, with smug compliments and
tickle points on niceness. Alan Turing, Oscar Wilde and even the Buggery Act of 1533 all featured in the
tedious monologues. None appeared to appreciate the irony of Tom Pursglove’s comment: “I am from a
generation that ﬁnds it diﬃcult to comprehend how we are in the position of needing to debate a Bill such
as this.” Anyone reading Hansard might ﬁnd it equally diﬃcult to understand why it took 35,000 words of
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speechifying to achieve what, according to Andrew Jones, the Parliamentary Under-Secretary of State for
Transport, told the House the Government intended to do anyway. He displayed the quality of his own
judgement when he described his colleagues’ speeches as “considered, thoughtful, powerful, insightful” as
they set out the case to “remove wording from the statute book that is obsolete.”
With one eye on the clock, the minister felt that his chums needed to be reminded that bananas
travel by sea, and even some of our bread and butter. When he ﬁnally sat down, he knew that he and his
colleagues had spent their time well. With just ﬁve minutes left, and Nick Gibb, the Schools Minister with
responsibility for the curriculum on the front bench, Caroline Lucas rose to move a Bill that might actually
make a diﬀerence. She refused to take an intervention from Stewart Jackson MP and was, predictably,
interrupted by some typically boorish behaviour by the government MPs.
Needless to say, the Deputy Speaker, unable to add any extra time, was obliged to apply a guillotine
at 2.30 p.m. with the Bill failing to achieve its second reading, at least on this day.

The consequences of doing nothing
Caroline Lucas outlined some of the consequences of the Conservatives’ refusal to countenance making
PSHE a statutory subject before time was called. On Saturday, more consequences of doing nothing were
cited in The Times, in an article headlined “Durham’s ‘conspiracy of silence over rape.’” The article included
a plea by a barrister, who had defended a Durham undergraduate accused of rape, to end the
normalization of casual sex on campus. She denounced a “f*** buddy culture” at universities, including
Durham. Now Durham University is an above average university and member of the Russell Group. In
academic terms, is it wheat rather than chaﬀ. It came 6th in the Complete University Guide performance
table of UK universities and is 61st in the world according to another league table. It also came top of the
league (joint ﬁrst with Oxford) in the table of rape and sexual assault allegations.
It seems, according to the students at Durham, that rape is often not reported. One reason is that
“it will ruin his life,” but what about the young woman’s life that might already be ruined? Another
undergraduate said that at Durham there is a culture of “general cockiness, [a sense that] you can get away
with everything, because of its aﬄuent population.” Now Durham is a sort of northern faux Oxbridge, with
colleges dotted about the town. The undergraduate body is, by and large, pretty posh, with well-educated
and aﬄuent parents. These are some of the very families that many Conservative MPs (whose own families
meet these criteria) believe should be responsible for dealing with sex education, with no input from a
“nanny state.” However, even these families, it seems, produce at least their fair share of sons who think
they can get away with “everything”, including sexual assault. We do not know how many of the students at
Durham had a decent programme of sex and relationships education (SRE) at school, but almost certainly
less than half of them. Nor do we know how many of their parents accepted their responsibility to teach
their children about how to behave in relationships.
I accept that it is not a simple case of saying that if they had grown up in homes where responsible
sexual behaviour was discussed and attended schools with an excellent SRE programme, some of the
situations that have resulted in the series of court cases would not have happened. After all, teaching road
safety is no guarantee that a particular child will not engage in risky behaviour when crossing a road.
However, no one would argue against schools teaching road safety. If we are to prevent, or, at least reduce,
sexual misbehavior among undergraduates, we can run sessions about “consent” in Freshers Week and get
students to test how much they can drink so that they know what their limit is (another recent suggestion).
A more eﬀective strategy, albeit longer-term, however, would be to challenge the cultural attitudes to sex
and relationships. One of the few levers we can use is to have an age-appropriate but comprehensive
programme of sex and relationships education – of the sort set out in the Lucas Bill.
What chance of change?
On the evidence of last Friday, you could be forgiven for assuming that Nick Gibb will continue to block any
move to including SRE (or PSHE) in the Ebac or even in Progress 8, certainly not before Chinese and Asian
countries lead the way. However, his fellow minister Edward Timpson did indicate a softening of the
government’s opposition during the committee stage of the Children and Social Work Bill. I have been
travelling hopefully on this issue for many years. On this particular journey, I am convinced it will be better
to arrive!
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Cambridge Assessment’s Tim Oates
shares expertise with MPs

E

S

ambridge Assessment’s Group Director of Assessment Research and Development, Tim Oates CBE,
has been giving evidence to an inquiry into primary assessment in England. He appeared before
the UK Parliament’s Education Commons Select Committee to discuss changes to primary
assessment introduced in England last year.
In response to Committee Chairman, Neil Carmichael’s question on how the primary school
accountability system in England was impacting on the quality of education, Mr Oates said that, contrary to
assumptions, the density of testing in England was not unusual internationally and that the use of the
outcomes had improved considerably in recent years. He insisted that the current accountability system in
England worked and that the great deal of data revealed school variation, within school variation and the
performance of the education system as a whole.
Mr Oates also asserted that there was a need for accountability measures, because there was
robust international evidence had suggested that appropriate accountability measures were linked to those
systems which had periods of sustained improvement. Having been asked about the removal in England
two years ago of “levels” that had been used to report children’s attainment and progress in primary
schools, He said that the explicit recommendation had come from the expert panel he had chaired on the
National Curriculum in England. Mr Oats insisted that it had been "absolutely the right thing to do”. But he
acknowledged that communication on the principles behind the removal of levels could have been better.

T

Report on social mobility urges ban
on unpaid internships

housands of talented young people face a “lost opportunity” because they are unable to access top
jobs, unless employers take into account factors like whether a potential employee had grown up
in a poor neighbourhood. According to the report of a cross party MPs and peer’s inquiry into
access to leading professions, there should also be a ban on unpaid internships.
The report from the All-Party Parliamentary Group on social mobility, The Class Ceiling, highlights
that contextual recruitment, where ﬁrms aim to identify candidates with the most potential by looking at
their achievements in context to their social background, is only used by a small proportion of employers.
But even when ﬁrms are using such methods, they are often not transparent about doing so, which means
that many people from poorer backgrounds are unaware that they might be considered for a role. The
APPG inquiry followed the publication of the Sutton Trust’s Leading People 2016 report which showed that
the UK’s top jobs remained disproportionately populated by alumni of private schools and Oxbridge.
Over four sessions, the inquiry explored what was being done to increase the numbers of young people
from disadvantaged backgrounds in professions such as law, ﬁnance, medicine, journalism and politics.
Parliamentarians heard evidence from 33 ﬁgures from across those industries. Witnesses included Michael
Sheen, a BAFTA-winning actor; David Morley, Senior Partner at Allen & Overy; Sacha Romanovitch, CEO of
accountancy ﬁrm Grant Thornton; and Ben Gummer MP, Minister for the Cabinet Oﬃce.
The report draws on their evidence to outline how the government, universities, schools and
employers can lead the way in improving social mobility by widening access to top jobs. In addition to a
greater use of contextual admissions, the APPG is urging that the ﬁnancial costs of accessing many jobs
should be minimised as much as possible. During the inquiry, unpaid internships had been raised as a
particular issue for young people who were trying to access jobs in the arts and media.
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The ﬁnancial sustainability of schools

he Public Accounts Committee took evidence yesterday (23 January) for its inquiry into the
ﬁnancial sustainability of schools. The Department of Education's approach to managing the risks
to schools' ﬁnancial sustainability cannot be judged to be eﬀective or providing value for money
until more progress is made, according to a recently published National Audit Oﬃce report.
The Department estimates that mainstream schools will have to ﬁnd savings of £3.0 billion (8.0%)
by 2019–20 to counteract cumulative cost pressures, such as pay rises and higher employer contributions
to national insurance and the teachers' pension scheme. It expects that schools will need to make eﬃciency
savings through better procurement (estimated savings of £1.3 billion) and by using their staﬀ more
eﬃciently (the balance of £1.7 billion). However, the Department has not clearly communicated to schools
the scale and pace of the savings required. While it can show, on the basis of benchmarking analysis, that
schools should be able to achieve such savings without aﬀecting educational outcomes, it does not know
whether schools will achieve them in practice.
The Department's overall schools budget is protected in real terms but does not provide for funding
per pupil to increase in line with inﬂation. In the 2015 Spending Review, the Government increased the
schools budget by 7.7% from £39.6 billion in 2015–16 to £42.6 billion in 2019–20. While this increase
protects the total budget from forecast inﬂation, the Department estimates that the number of pupils will
rise over the same period, by 3.9% (174,000) in primary schools and by 10.3% (284,000) in secondary
schools. Therefore, funding per pupil will, on average, rise only from £5,447 in 2015–16 to £5,519 in 2019–
20, a real-terms reduction once inﬂation is taken into account.
According to the National Audit Oﬃce, the Department continues to develop and publish advice
and guidance to help schools improve their ﬁnancial management and achieve eﬃciency savings.
It has made progress in some areas, including publishing benchmarking, eﬃciency tools and guidance, and
providing access to framework contracts, such as for energy. However, it has not yet completed work to
help schools secure crucial procurement and workforce savings. Without such support, there is a risk that
schools may already be making poor decisions about how to cope with the ﬁnancial pressures.
Yesterday the Committee took evidence from Kate Davies, Headteacher, Darton College, Barnsley;
Liam Collins, Headteacher, Uplands Community College; Stuart McLaughlin, Headteacher, Bower Park
Academy; Russell Hobby, National Association of Headteachers; Jonathan Slater, Permanent Secretary,
Department for Education; Tony Foot, Director, Education Funding Group, Department for Education; and
Peter Lauener, Chief Executive, Education Funding Agency.

I

Other select committee meetings this week

n a busy week along the committee corridor, tomorrow (Wednesday 25 January) the Education
Committee will meet and take evidence for its inquiry into the impact of leaving the European Union
on higher education from Dr Joe Beall, Director Education and Society, British Council; Rosie Birchard,
Director of External Relations, Erasmus Student Network UK; Sally Hunt, General Secretary, University
and College Union; Sorana Vieru, Vice-President (Higher Education), National Union of Students;
Professor Michael Arthur, President and Provost, University College London; Dr Gavan Conlon, Partner
and Head of Education and Labour Markets, London Economics; and Nicola Dandridge, Chief Executive,
Universities UK. The meeting will take place at University College London.
The Science and Technology Committee will meet on the same day and take evidence on the
Government Oﬃce for Science Annual Report 2015-16 from Professor Sir Mark Walport, Government Chief
Scientiﬁc Adviser, Government Oﬃce for Science; and Dr Rupert Lewis, Director, Government Oﬃce for
Science.
On Thursday 26 January the International Development Committee will meet and take evidence for
its inquiry into DfID’s work on its education programme, Leaving No One Behind? from Rt Hon Gordon
Brown, UN Special Envoy for Global Education and former Prime Minister.
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The School Funding Formula and Northern schools

ohn Pugh (LDP, Southport) Introduced a debate on the school funding formula and Northern schools.
(House of Commons, Westminster Hall debate, 17 January 2017.) He said that while outcomes for
northern secondary schools were inferior to those found in London and the south-east, primary
schools showed less evidence of a “northern problem”.
Mr Pugh argued that to change aspiration in the north, school structures would need to be changed
because adolescents in the north know that opportunities were more limited compared with those in the
south, regardless of the education they received. He said that if good funding could guarantee educational
progress, many schemes in the past would have worked far better than they had done. But Mr Pugh
pointed out that, according to the Institute for Public Policy Research, £900 less was spent per primary
school pupil in the north and at secondary schools the ﬁgure was £1,300, which could go part of the way to
explaining the signiﬁcant diﬀerence in outcome. He warned that the Government’s revision of the school
funding formula left little to be desired and its eﬀects in some places would “probably be catastrophic”. Mr
Pugh argued that the current situation looked unfair and anomalous partly because of national decisions,
but also because of the history of local decisions.
He said that when local education authorities had been important, some had bravely taken
decisions to sustain or increase budgets while others, less concerned about education, had cut school
funding to appease ratepayers and council tax payers. Mr Pugh pointed out that a feature of the new
system was that that degree of discretion had simply gone, and councils charged with regeneration had lost
all real leverage over the educational system. He said that while the new funding formula would obviously
not please everyone, the National Audit Oﬃce had concluded that despite modest real-terms increases, the
cost pressures on schools and increases in pupil numbers would result in a real-terms reduction of around
eight per cent. Mr Pugh added that the NAO report had also stated that schools had not experienced such a
level of reduction in spending power since the mid 1990s. The NAO had also reported that in response,
schools were generally increasing class sizes, adjusting teacher contact time, reducing supply cover,
replacing experienced staﬀ with less qualiﬁed temporary staﬀ, and hiring more bureaucrats to manage the
ﬁnances as heads had become not school leaders but accountants.
The Minister for School Standards, Nick Gibb (Con, Bognor Regis and Littlehampton) said that the
Government was consulting on the detailed proposals for the design of the schools and high needs funding
formula. He added that the Government had also published illustrative allocations data, so that every
school and local authority could see the impact of the proposals. The minister said that the second stage of
the consultation would run until 22 March, and the Government was keen to hear from as many schools,
governors, local authorities and parents as possible. He pointed out that the proposed formula would result
in more than 10,000 schools throughout the country, which was 54% of all schools, gaining funding and a
quarter of all schools would gain more than 5.5%. He stressed that those that were due to see gains would
see them quickly as there would be increases of up to 3% in per-pupil funding in 2018-19, which would rise
as further 2.5% in 2019.
Mr Gibb explained that the Government was putting more money towards supporting pupils who had
fallen behind their peers, in both primary and secondary school, to ensure that they had the necessary
support to catch up. He insisted that the proposed national funding formula would see gains for schools
across the north and in the north-east, schools would see an average 1% increase, while schools in
Yorkshire and the Humber would see a 1.5% average increase. While the minister acknowledged that the
outcome would be more mixed in the north-west, schools there would also be small gainers on average
under proposals. He said that while he recognised that the proposals would result in budget reductions for
schools in Mr Pugh’s constituency of Southport, he believed that the proposed formula would strike the
correct balance between the core schools budget, which every pupil attracted, and the extra funding that
would be needed to target those with additional needs.
John Pugh argued that it would almost be in the vested interest of secondary schools to have
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incompetent feeder primary schools, from a ﬁnancial point of view, if not an academic one. Mr Gibb argued
that no professional would deliberately not collaborate with another school to improve pupils’ attainment
simply to attract an element of the funding formula. He insisted that the biggest element of it depended on
deprivation, whether that was measured by receipt of free school meals or by children in one of the lower
income deprivation index bands. The minister said that areas that would receive an increase in funding
under the proposed funding formula, included 1.7% in Durham and Gateshead; more than 2% in
Newcastle; nearly 3% in south Tyneside; nearly 2% in Sunderland; 3.4% in Blackpool; 4.3% in Bury; 4.9% in
Knowsley; and 4.3% in Leeds. He added that a secondary school pupil with signiﬁcant additional needs
could attract more than £10,000 to their school through the proposed national funding formula and the
pupil premium.

S

Education funding in Devon

ir Hugo Swire (Con, East Devon) introduced a debate on education funding in Devon. (House of
Commons, Westminster Hall debate, 18 January 2017.) He pointed out that as a member of the f40
Group, Devon had historically been one of the lowest-funded education authorities in England and
the county was currently in 143rd place out of 150 local authorities.
Devon had received a schools block unit of funding allocation of £4,346 per pupil in 2016-17,
although the national average had been £4,636, which represented a shortfall for Devon of £290 per pupil,
or £25.5 million for all 88,065 pupils in the local authority. Sir Hugo added that he had excluded the unitary
authorities of Torbay and Plymouth. He explained that the change in the special educational needs and
disabilities code of practice, which enabled people with special educational needs to remain in education
up to the age of 25, had added huge pressure, especially considering the increase in the average cost of
specialist independent provision.
Devon County Council had proposed to reduce funding to all schools by £33 per pupil for two years
to make up for the high needs block shortfall as Devon’s high needs block had increased from £53 million in
2014 to £61 million in 2017-18. He pointed out that while contingency reserves had been £21.1 million in
2015-16, in 2016-17 the estimated ﬁgure was £9.6 million. Sir Hugo said that Devon County Council
delegated a much larger proportion of funding directly to primary schools and using the free school meals
deprivation factor alone, Devon allocated £1,378, compared with Cornwall’s £340. But he added that
Devon still trailed Cornwall in funding per pupil as Cornwall’s average funding per pupil was £4,355, which
was £9 more than Devon’s average of £4,346.
Sir Hugo pointed out that if implemented, the national funding formula proposals would result in
212 Devon schools, or 62%, gaining; 129 schools, or 37%, losing; and two schools, or 1%, remaining the
same. He said that the proposals would reduce Devon County Council’s overall schools funding by £500,000
for the ﬁrst year, when the Department for Education had proposed transitional arrangements to prevent
schools from gaining or losing considerably in one year and to ensure that the national budget could cope
with the changes throughout the country. Sir Hugo said that when the transitional arrangements were
removed, the proposed changes would result in a relatively slight increase of £1.4 million, or 0.38%, in
Devon’s overall funding for schools. He said that while the minister may argue that Devon would be a net
winner, a 0.38% increase was woefully insuﬃcient to meet the rising cost pressures as it would not even
meet the 0.5% increase in the apprenticeship levy.
Sir Hugo explained that illustrative funding under the national funding formula in the ﬁrst year of
transition would see 15 schools in East Devon gaining funding but 20 losing out, which would mean a 0%
change in the amount of school funding for East Devon. He noted that the Government had proposed
reintroducing or expanding grammar schools, while at the same time introducing a national funding
formula that penalised at secondary level parts of the country that had high levels of achievement at
primary level. Sir Hugo argued that the message from the Government was that the less an area achieved
at primary school level, the more money it would get at secondary school level. He added that such a
“perverse incentive” had no place in any kind of logical, joined-up thinking and he urged the minister to go
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back to the drawing board and look again at the national funding formula to get it right.
In a display of local cross-party unity the West Country’s only Labour MP, Ben Bradshaw (Lab,
Exeter) said that while Devon schools were already among the worst funded in England, Exeter schools also
had to subsidise the huge cost of providing school transport in a largely rural county and the cost of
keeping small rural schools open. But he added that despite Exeter’s position, under the Government’s new
proposed formula it would lose out by 0.14% and all the Government had proposed had been to take
money away from primary schools, the majority of which would lose out in the new formula, to give a tiny
bit more to most, but not all, of the high schools.
Gary Streeter (Con, South West Devon) warned that if the education funding settlement did not
change in relation to Devon schools and if there was no signiﬁcant rise in whatever format it came in six,
nine or 12 months’ time to be voted on by the House, he would vote against it. Anne Marie Morris (Con,
Newton Abbot) urged the minister to look again at the high needs block, because mental health challenges
were growing exponentially. She pointed out that in her constituency extreme interventions had to be
made for a large number of children, in some schools, up to 85%, as children starting school were often not
toilet-trained and many had challenges with basic reading skills.
Peter Heaton-Jones (Con, North Devon) said that not only did the proposed funding formula fail to
correct the unfairness between Devon and the rest of the country, but it also threw up some perverse
variations between schools within North Devon. He said that because high needs expenditure had grown
rapidly, from £53 million in 2014 to an estimated £61 million in 2017-18, to meet the forecast overspend,
Devon County Council had been forced to approve transferring more than £2 million from individual
school’s budgets to the high needs budget in 2017-18, just to bring the expected deﬁcit down to zero.
Oliver Colvile (Con, Plymouth, Sutton and Devonport) said that while schools in Plymouth were
likely to receive a 3.9% increase, because the grammar schools did not ﬁt into the deprivation issue, they
would not get a good deal. Mike Kane (Lab, Wythenshawe and Sale East) said that the legacy of an
unsatisfactory funding settlement had been worsened for schools by rising expenditure demands owing to
national policy decisions beyond their control, notably those associated with staﬃng costs.
The Minister for School Standards, Nick Gibb (Con, Bognor Regis and Littlehampton) explained that
under the Government’s proposals, money would be targeted towards pupils who faced the greatest
barriers and in particular, support would be boosted for children from the most deprived families and those
who lived in areas of deprivation but were not eligible for free school meals. He added that the
Government would put more money towards supporting pupils in both primary and secondary schools who
had fallen behind, to ensure that they had the necessary support to catch up. The minister said that under
the new national funding formula, schools funding in Devon as a whole would rise from £377.2 million in
2016-17 to £378.7 million, which would be an increase of 0.4%. He added that 213 schools in Devon, which
was 62% of all Devon schools, would gain funding.
Mr Gibb said that although Devon would not receive any additional high-needs funding as a result
of the new formulae, the funding ﬂoor would allow underfunded local authorities to gain funding, which
would help to protect the local authorities that spend the most, in recognition of the fact that their
spending levels were the result of decisions on placements that had been taken in consultation with
parents. He added that the Government was also providing £23 million of additional funding in the current
year to support all local authorities to undertake strategic reviews of their high-needs provision. The
minister said that to reﬂect the underfunding that several f40 members had suﬀered for many years, most
of the areas represented by the f40, including Devon, would gain overall, as funding for their schools would
increase by £210 million.
Anne Marie Morris (Con, Newton Abbot) urged the minister to consult his fellow ministers in the
Department for Communities and Local Government and the Department for Business, Energy and
Industrial Strategy about the costs and how they fell on schools, particularly the apprenticeship levy. Mr
Gibb said he appreciated that schools would pay the apprenticeship levy. But he argued that the
apprenticeship levy had beneﬁts for schools as it would support them to train and develop new and
existing staﬀ. Anne Marie Morris argued that there was no such thing as an apprentice teacher. Mr Gibb
said that an employers’ group was preparing and working on the introduction of a graduate-entry
apprenticeship scheme for teachers and therefore there would be opportunities for schools to use that
funding and spend more than the money from the apprenticeship levy on training teachers.
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Gary Streeter asked the minister to conﬁrm that if a suﬃciently strong case was made changes
might be made to the proposed funding formula. Mr Gibb said that he has set out the explanation as to
why the Government had produced the formula for consultation. He added that the decisions that the
Government was taking had been driven principally by social mobility and ensuring that children from the
most deprived parts of the country were properly funded. The minister said that he acknowledged the
concerns about the school’s block ring fence and the level of ﬂexibility between schools and high needs,
given that Devon had in the past moved funding from the school’s block to the high-needs block to support
its high-needs pressures. He added that he also recognised that some continuing ﬂexibility between the
schools and high-needs blocks would be important in ensuring that the funding system was responsive to
changes in the balance of mainstream and specialist provision.

L

Mental health and Children’s Services

ord Hunt of Kings Heath (Lab) asked the Government what its assessment was of Young Minds’
analysis which had been published on 21 December 2016 that 64 per cent of Clinical Commissioning
Groups had been diverting new funding for children’s mental health services to other areas. (House
of Lords, oral question debate, 19 January 2017.)
The Parliamentary Under-Secretary of State, Department of Health, Lord O'Shaughnessy (Con) said
that NHS England’s new ﬁve-year forward view for mental health dashboard showed each CCG’s spend and
activity on children’s mental health. Lord Hunt cited a recent survey by YoungMinds which had showed that
50 per cent of CCGs had not been using the money that they had been given in their baseline budgets for
mental health services for young people. Lord O’Shaughnessy insisted that ring-fencing would not be the
right approach because clinical commissioners, who know their local needs best, should make the
decisions.
Lord Laming (CB) warned that society would pay a high cost in terms of both what happened to the
individual in the impairment of their development and the costs for society in meeting their needs in their
later life. Lord O’Shaughnessy said that part of the Prime Minister’s commitment on children and young
people’s mental health had been to make sure that schools and health worked together. He added that
while every secondary school in the country would be oﬀered mental health and ﬁrst-aid training, there
was obviously much more to do.
Baroness Chisholm of Owlpen (Con) asked how the Department for Education and the Department
of Health would work together to educate those who came into contact with young people in schools and
universities to notice when a young person may be having a mental health episode. Lord O’Shaughnessy
said that one of the Prime Minister’s announcements had been about a major thematic review of children
and adolescent mental health services, which was being carried out by both the Care Quality Commission
and Ofsted. He added that the Green Paper that the Government was committed to producing would be
put together by both the Department of Health and the Department for Education.
Baroness Tyler of Enﬁeld (LDP) urged the Government to commit to not signing oﬀ any sustainability
and transformation plans that did not contain a commitment to spending every penny assigned to mental
health. Lord O’Shaughnessy said that the sustainability and transformation plans would obviously include
the local transformation plans for mental health, and it was up to NHS England to ensure that it delivered
on the many commitments.
The Bishop of St Albans (Ind) cited recent research which had shown that over the last ﬁve years the
number of hospital admissions associated with children’s self-harm had grown by 93% among girls and 45%
among boys. He asked the minister how many years it would take for the Government to ring-fence the
money. The Bishop also urged the Government to commit to producing guidelines for schools and colleges
about preventing and responding to self-harm. Lord O'Shaughnessy said that the NHS had been set up to
ensure that clinical decisions were made by clinicians rather than politicians because the needs varied from
area to area. In terms of the guidance for schools and colleges, he pointed out that the thematic review
that the CQC and Ofsted were carrying out would provide advice on what worked. The minister added that
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the Government was also introducing some randomised control trials to look at interventions that worked.
Lord Watts (Lab) argued that people working in the service were desperate to make sure that the
Government took action to ring-fence the funding so that vulnerable children were not put at risk. Lord
O'Shaughnessy said that it was NHS England’s job to make sure that CCGs were spending the money and
meeting the targets that they were committed to meeting. Baroness Butler-Sloss (CB, Life) warned that
starting to look at mental health issues in secondary school was too late. Lord O'Shaughnessy said that it
needed to start in the early years by giving parents the skills that they needed to teach resilience to their
children. Lord Roberts of Llandudno (LDP) pointed out that half the immigrant children in the Calais or
Dunkirk camps had been diagnosed with mental health problems. Lord O'Shaughnessy said he had not
been aware of the situation.
Baroness McIntosh of Hudnall (Lab) asked what the Government was doing to encourage more
trainee professionals to pursue a career in mental health. Lord O'Shaughnessy said that within the
additional £1.4 billion which would go into children and adolescent mental health services over the course
of the Parliament, about £130 million had been earmarked for workforce development. He explained that
because of the reforms to workforce training, there were 1,500 additional doctor training places. The
minister added that by removing the cap on nurse, midwife and allied health professional training,
universities would be able to oﬀer up to 10,000 more places a year for such positions.
Lord Clark of Windermere (Lab) said that while there had been a projected 20 per cent drop in
nurse training, for specialist nurse training, especially mental health nurse training, the drop was even
larger. Lord O'Shaughnessy said that a change in regime may impact on numbers in the ﬁrst year, as there
had been when tuition fees had been introduced in the past, but historically that had tended to rebound.

L

The creative industries after Brexit

ord Clement-Jones (LDP) moved that the House should take note of the impact of Britain’s planned
withdrawal from the European Union on the creative industries sector. (House of Lords, Motion to
Take Note, 19 January 2017.) He pointed out that while the Prime Minister had mentioned a
number of sectors in her recent speech on UK exiting the European Union, she had left out the creative
industries.
Lord Clement-Jones stressed that in the UK was a vital hub for the TV, design, games, visual eﬀects,
publishing, ﬁlm, advertising, music and fashion industries, which made a contribution of over £87 billion to
the UK economy, employed almost two million people and were growing at twice the rate of the rest of the
economy. He added that as a result, the UK was second in the world only to the US for cultural inﬂuence or
soft power. But Lord Clement-Jones stressed that because the creative industries needed to have access to
talent, the development of creative skills in the UK needed to be accelerated. He pointed out that freedom
of movement of people with creative skills was crucial, current changes to the tier 2 visa regime were going
in precisely the wrong direction. Lord Clement-Jones called on the Government to produce an industrial
strategy for the creative industries which should include a raft of domestic action to extend the investment
support through tax relief schemes to build on the strengths of the diﬀerent regions of the UK and their
creative clusters, and on synergies between the creative industries and other sectors of the economy,
particularly in the development of skills.
Lord Foster of Bath (LDP), who as the MP Don Foster had been the Liberal Democrat’s Shadow
Education Secretary, said that the creative industries had a higher than average percentage of non-UK EU
nationals working for them: 10 per cent of the publishing workforce; 25 per cent in visual eﬀects for ﬁlm;
and as high as 30 per cent in computer gaming. He added that all currently beneﬁtted from being able to
attract a skilled workforce from the EU, from their variety and diversity and from the collaboration that
freedom of movement had enabled. But Lord Foster warned that already, uncertainty over the status of EU
workers and the lack of clarity on future immigration policy had made it more diﬃcult for them to attract
the talent they needed since the Brexit vote. He cited the Creative Industries Federation which, following
the Prime Minister’s speech, had stated: “the willingness to continue to welcome the ‘brightest and best’
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begs the question as to how that will be interpreted in future as the UK updates its outdated immigration
system”. Lord Foster pointed out that although the Prime Minister had talked of reforming schools to
improve creative skills in the UK, she should look at funding and at reforming the curriculum. He added that
despite the need for creative subjects for a wide range of careers within and beyond the creative industries,
entries for GCSEs in arts and creative subjects had fallen signiﬁcantly, not least since the Government had
failed to include them within the EBacc. Lord Foster argued that the EBacc is now interpreted as a signal of
what mattered and what was best for young people, and creative subjects were not a priority, which was
leading to a mismatch between education policy and industry requirements.
He urged the Government to take note of the recent writings of Lord Baker of Dorking which
recognised the importance of digital skills to the creative industries and take action to tackle the huge
shortage of such skills. Lord Foster said that while there had been changes to the IT curriculum to introduce
coding, with 10 million adults lacking basic digital skills, it was simply not a good enough response for the
Government to announce free adult basic digital skills training but then expect it to be funded from the
existing adult education budget.
Baroness Rebuck (Lab, Life) questioned whether EU students would still choose UK universities if
their fee structure changed or, as she had heard a minister say, would they be replaced by international
students from outside the EU. She added that the Economic and Social Research Council on micro-social
change had reported that graduates from the EU were the highest achievers in UK universities and a
tremendous resource to the workforce.
Lord Taylor of Warwick (Non-Aﬂ, Life) said that Brexit had provided the Government with the
opportunity to create a visa system ﬁt for the 21st century, which should enable access to world-class
talent to keep the British creative industries at the top. She added that there also needed to be an audit of
existing EU funding to the UK creative sector, to identify old streams that should be replaced by the UK
Government when the EU funding ended. Lord Taylor warned that there was also likely to be an impact on
the ﬁnances and standing of British higher education because of the possible reduction in the number of
EU students and academics.
Baroness Bonham-Carter of Yarnbury (LDP, Life) argued that creative skills did not sit easily with the
traditional qualiﬁcations that the Home Oﬃce used to evaluate visa applications as the contributions of
those with creative skills could not be as tangibly assessed. She added that while many creative jobs were
for small and medium-sized enterprises, which did not have the resources and back-up of big businesses,
they would be competing for a ﬁnite number of visas. Baroness Bonham-Carter said that while the Prime
Minister had acknowledged the need for investment in skills, she needed to ensure that it would involve
the inclusion of creative subjects in the school curriculum, STEAM not STEM. She said that schools needed
to be encouraged to promote not science or art but the art/science crossover to develop the skills that
were needed to feed British industry.
The Parliamentary Under-Secretary of State, Department for Culture, Media and Sport, Lord Ashton
of Hyde (Con, Life) said that the Government was working closely with the creative industries to
understand the impact and opportunities that Brexit would bring. He added that the Government also
recognised the issue of guaranteeing the rights of EU nationals in Britain and British nationals in the EU as
early as possible. Lord Ashton said that the Government was investing in skills to increase the talent
available to the UK’s creative industries, along with creating a pipeline of future talent. He pointed out that
since 2013, up to £20 million had been made available in match funding to the skills investment fund to
help employers address priority skills needs in the screen sector, which, over the last 18 months, had
supported more than 500 graduate placements.
The minister stressed that the Culture Secretary sat on the industrial strategy Cabinet sub-committee
because creative industries would be an important part of the strategy. He added that the Government
would be keen to hear views from across the creative industries, especially once its Green Paper had been
published later in the month. Lord Ashton said that while it was true that the number of arts entries had
declined in 2016, one year did not make it a trend. He pointed out that in November 2016, the Government
had announced a further £300 million for music and cultural education. The minister explained that DCMS
and the Department for Education were discussing the skills needs of the creative industries and the role of
creativity in learning. He agreed that it would be important to have the right mix of science and arts to
meet the future needs of the industry. The motion was agreed.
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The following written questions were answered in Parliament last week.

House of Commons
Department for Education
Apprentices

Steve McCabe: [57579] To ask the Secretary of State for Education, pursuant to the Answer of 14
November 2016 to Question 52226, how her Department ensures that apprenticeship standards are not
being proposed for low-skilled jobs with limited carer progression.

Robert Halfon: Employers know the skills they need better than anyone else, which is why they are
developing the new apprenticeship standards. These are short and concise documents describing the skills,
knowledge and behaviours an apprentice needs to be competent in a deﬁned occupation. Before being
approved for development, employers have to demonstrate that all new proposed apprenticeships will
meet a high-quality bar and would enable the apprentice to undertake the role in a business of any size.
Over the past year 60% of new apprenticeship proposals have been rejected as a result of them not
meeting these key quality criteria, ensuring that only high quality, skilled apprenticeships are being
developed. The Institute for Apprenticeships will have a key role to play in maintaining the overall quality of
the apprenticeships system. As an employer-led body, this will ensure the broad range of industry needs
are represented and employers themselves continue to drive the work to deﬁne, develop and deliver what
makes a quality apprenticeship.
Monday 16 January 2017

Archaeology: GCE A-level

Dan Jarvis: [59519] To ask the Secretary of State for Education, what discussions she has had with (a) AQA
and (b) other examination boards on ensuring the continuance of A-level archaeology on the curriculum.

Nick Gibb: Oﬃcials at the Department held a range of discussions with the A level exam boards on this
issue as soon as AQA made clear that it did not intend to continue developing a new A level in archaeology.
However, it is for individual examination boards to decide which qualiﬁcations to oﬀer and we regret that
no board has come forward that is willing to develop a new A level in archaeology for teaching from 2017.
However, the option for an exam board to develop qualiﬁcations in this subject in future will remain open.
Monday 16 January 2017

Children: Communication Skills

Catherine McKinnell: [58663] To ask the Secretary of State for Education, what steps her Department is
taking to improve early language development.
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Caroline Dinenage: Communication and language development forms one of the three prime areas for
learning and development in the Early Years Foundation Stage statutory framework. It involves giving
children opportunities to experience a rich language environment in order to develop their conﬁdence and
skills in expressing themselves, and to speak and listen in a range of situations. Parents have an essential
role to play in their child’s development and we recognise that some parents may need support in knowing
how to help their children. The ‘ What to expect, when? A parents’ guide’ illustrates various activities that
parents can use to help their children’s language development from birth to ﬁve-years old. This can be
found at: http://www.foundationyears.org.uk/2015/03/what-to-expect-when-a-parents-guide/ The Early
Yeas Foundation Stage Proﬁle (EYFSP) results show year on year improvements in children’s level of
development at the end of the reception year. It is expected that by the end of reception children will be
able to express themselves eﬀectively, showing awareness of listeners’ needs. In 2016, the EYFSP results
showed that in speaking 85.1% of the children reached the expected level of development. This compares
with 78% in 2013.

Monday 16 January 2017

Digital Technology: Training

Gordon Marsden: [57601] To ask the Secretary of State for Education, when her Department plans to
consult on the new entitlement to free digital skills training to be introduced in the Digital Economy Bill.

Robert Halfon: This Government recognises the increasing importance of basic digital skills to get on in life
and in work and is committed to making publicly-funded basic digital skills training free to all adults who
need it. The timetable for consulting on the new oﬀer has not yet been set and will be announced in due
course.
Monday 16 January 2017

Education

Caroline Lucas: [58923] To ask the Secretary of State for Education, when she plans to publish the
Education Bill.

Nick Gibb: The Government’s legislative reforms are set out annually in the Queen’s speech. The
Government recently publish a consultation document, ‘Schools that work for everyone’, setting out a
number of policy proposals. The consultation closed on 12 December 2016. The Department is now
considering the submissions received and expects to publish its response in the spring.
Monday 16 January 2017

Primary Education: Admissions

Karl McCartney: [59490] To ask the Secretary of State for Education, when she plans to announce plans for
primary school on-entry assessment in 2017; and if the assessment will give the diﬀerent stages of brain
development experienced by boys and girls during early years.
Nick Gibb: The Secretary of State’s written ministerial statement to Parliament of 19 October set out that,
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while we intend to consult on the best starting point to measure the progress that children make at
primary school, no new types of statutory assessment will be introduced in primary schools prior to the
2018-2019 academic year. We have also conﬁrmed that the Early Years Foundation Stage Proﬁle will remain
in place for the 2016-2017 and 2017-2018 academic years.

Monday 16 January 2017

Schools: Birmingham

Liam Byrne: [59378] To ask the Secretary of State for Education, what steps she is taking to preserve the
anonymity of witnesses who provided evidence to the Clarke inquiry into Birmingham schools.

Caroline Dinenage: We take the issue of witness anonymity extremely seriously. The independent panel
overseeing the teacher misconduct case of some of the individuals involved in the events related to Trojan
Horse recently ordered the full disclosure of transcripts of interviews given to Peter Clarke. As a result of
the independent panel’s direction, lawyers acting on behalf of NCTL wrote to witnesses to inform them of
that decision, and stated that in the event that they had any comments or concerns in relation to the
disclosure of their transcripts they should contact them. Since the direction, where we have written to
witnesses and we have either not yet heard back from them or they have raised concerns, no disclosures
have been made. We have informed the independent panel that a number of witnesses have raised
concerns, and the panel has indicated that it wishes to consider the issue at a further hearing. These issues
are part of a set of complex legal proceedings and it would be inappropriate to comment further at this
stage.
Monday 16 January 2017

Schools: Radicalism

Steve McCabe: [59636] To ask the Secretary of State for Education, for what reasons a decision was taken
to reveal the identities of whistleblowers in the Trojan Horse case in Birmingham; and what assessment her
Department has made of the eﬀect on the safety of those individuals and their families of that decision.

Caroline Dinenage: We take the issue of witness anonymity extremely seriously. The independent panel
overseeing the teacher misconduct case of some of the individuals involved in the events related to Trojan
Horse recently ordered the full disclosure of transcripts of interviews given to Peter Clarke. As a result of
the independent panel’s direction, lawyers acting on behalf of NCTL wrote to witnesses to inform them of
that decision, and stated that in the event that they had any comments or concerns in relation to the
disclosure of their transcripts they should contact them. Since the direction, where we have written to
witnesses and we have either not yet heard back from them or they have raised concerns, no disclosures
have been made. We have informed the independent panel that a number of witnesses have raised
concerns, and the panel has indicated that it wishes to consider the issue at a further hearing. These issues
are part of a set of complex legal proceedings and it would be inappropriate to comment further at this
stage.
Monday 16 January 2017
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Sex and Relationship Education

Philip Davies: [59621] To ask the Secretary of State for Education, what proportion of (a) primary and (b)
secondary school children attend a school where sex education is taught.

Edward Timpson: We do not collect data on the curriculum provision of individual schools, including the
provision of sex education. Sex education is compulsory in all maintained secondary schools, and primary
maintained schools and academies are encouraged to teach it as an important part of delivering a balanced
curriculum.

Monday 16 January 2017

Teachers: Pensions

Nigel Evans: [58996] To ask the Secretary of State for Education, for what reasons ill-health retirement
pensions for teachers do not allow recipients to supplement their income by seeking work as private tutors.

Nick Gibb: Ill-health retirement pensions from the Teachers’ Pension Scheme are paid to members who are
no longer able to teach due to illness or injury. Generally, these types of pensions are stopped only where
there is evidence that a member no longer meets the eligibility requirements, for example because their
health has improved. Work as a private tutor would not lead to automatic cessation of the pension, but
because it is akin to teaching, may lead to a review of continued entitlement. Such reviews take account of
the individual circumstances of the member, but ensure that only those who continue to meet the ill-health
criteria receive pensions, which carry a high cost to the scheme.

Monday 16 January 2017

Department for Education: Policy

Dan Jarvis: [59868] To ask the Secretary of State for Education, if she will provide a comprehensive list of
the public policy targets established by her Department (a) between 2010 and May 2015 and (b) since May
2015.

Caroline Dinenage: The Department has established a range of public policy targets as a commitment to
delivery of our priorities. For the current period to 2020, these include establishing 500 new free schools,
delivering 3 million new apprenticeships and rolling out 30 hours’ free childcare each week for working
parents of three-and four-year-olds. A list of existing commitments can be found in the Department’s
business plans, and Single Departmental Plan. These are published online, and are available at:
https://www.gov.uk/government/collections/dfe-business-plans
https://www.gov.uk/government/publications/department-for-education-singledepartmental-plan-2015to-2020
Tuesday 17 January 2017
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Disability: Children

Catherine McKinnell: [59757] To ask the Secretary of State for Education, what safeguards her Department
has in place to ensure that all local authorities commission short breaks for disabled children; and if she will
make a statement.

Edward Timpson: Since 2011, local authorities have been under a duty to provide a range of short breaks
services and to publish a local Short Breaks Duty Statement showing what services are available, how they
are responding to the needs of local parent carers, and how short breaks can be accessed, including any
eligibility criteria. Local authorities are responsible for funding this short breaks provision. The
Department’s Special Educational Needs and Disability (SEND) Advisory Team is oﬀering support and
challenge to local authorities to help make sure they meet all of their statutory requirements on SEND, and
that quality continues to improve. There are also opportunities through the new Ofsted/Care Quality
Commission SEND inspections framework for local areas to consider how well they are providing for the
education, health and care needs of those with SEND, including their need for short breaks services.
Between April 2015 and March 2016, we awarded £250,555 to the Short Breaks Partnership (a consortium
made up of Contact a Family, the Council for Disabled Children, Action for Children, and KIDS) to provide
information and advice to those involved in designing, commissioning, providing, and taking up short
breaks for disabled children. The Department for Education has allocated £200m funding over the next four
years to support innovation and improvement to children’s social work practice. We are currently
considering how we could potentially use some of this funding to support local innovative approaches to
short breaks for disabled children and their families and for making services more accessible.

Tuesday 17 January 2017

English Language: Education

Paul Scully: [58660] To ask the Secretary of State for Education, if she will make an assessment of the value
to the economy of the teaching of English as a second language.

Robert Halfon: Findings from a 2016 study of the economic beneﬁts of learning maths and English in
Further Education,[1] show that adults who achieve ESOL qualiﬁcations secure an average wage premium
of 6%. [1]https://www.gov.uk/government/uploads/system/uploads/attachment_data/ﬁle/5223 00/bis-16180-maths-english-learning.pdf

Tuesday 17 January 2017

Politics: Education

Rosena Allin-Khan: [59129] To ask the Secretary of State for Education, what proportion of 11 to 16 year
olds are studying compulsory politics in (a) grammar, (b) comprehensive, (c) academy and (d) all schools.

Nick Gibb: We do not collect data on the curriculum provision of individual schools. Schools have the
freedom to teach any subject or topic within their wider school curriculum. Maintained schools, including
grammar schools and comprehensive schools operating in the maintained schools sector, are required to
teach the National Curriculum which includes the subject of Citizenship for pupils in Key Stages 3 and 4. The
Citizenship programmes of study are designed to ensure pupils have the knowledge to enable them to play
a full and active part in society, and are organised around core knowledge about democracy, government,
and how laws are made and upheld. Citizenship education should equip pupils with the knowledge to
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explore political and social issues, to weigh evidence, debate and make reasoned arguments.
Tuesday 17 January 2017

Grammar Schools: Standards

Nic Dakin: [59546] To ask the Secretary of State for Education, what her Department's policy is on grammar
schools in failing school improvement partnerships becoming academy sponsors of those schools.

Nick Gibb: The Department for Education encourages high performing schools, including grammar schools,
to sponsor weaker schools. Any organisation interested in becoming an academy sponsor must apply
through a rigorous process that is decided by the relevant Regional Schools Commissioner on behalf of the
Secretary of State. Further details can be found on the sponsorship section on the Department website https://www.gov.uk/government/collections/academy-sponsorship.
Wednesday 18 January 2017

Higher Education: Finance

Tom Brake: [58703] To ask the Secretary of State for Education, how much ﬁnancial support was given to
higher education institutions by government directly or through the Higher Education Funding Council for
England (HEFCE) for widening participation; how much such support was allocated through higher
education institutions access agreements for widening participation; and how much of that support was
given by government directly or through HEFCE in each ﬁnancial year from 2010-11 (a) in total and (b) to
each such institution in England.

Joseph Johnson: Information on the amount of ﬁnancial support provided to higher education institutions
through the Higher Education Funding Council (HEFCE), both on a sector and institutional level, is available
on the HEFCE website. It can be found in the ‘Student Opportunity Allocations’ spreadsheet on the ‘Funds
for learning and teaching’ tab for respective years at http://www.hefce.ac.uk/funding/annallocns/.
Information is also available, at both sector and institutional level, on Access Agreement allocations
provided to higher education institutions. This can be found via the Oﬃce for Fair Access (OFFA) website at
https://www.oﬀa.org.uk/publications/analysis-data-and-progress-reports/ in the ‘institutional expenditure
and fee levels document’, ‘key statistics and analysis’ and ‘access agreement data tables’ spreadsheets.
Wednesday 18 January 2017

Higher Education: Working Class

Stephen Timms: [59626] To ask the Secretary of State for Education, what steps her Department is taking
to provide ﬁnancial support to working class students on degree courses which last longer than three years.

Joseph Johnson: Tuition fee loans and maintenance loans are available to undergraduate students for the
full length of their courses, including those lasting for four years or more. Support available to those
students with the lowest household incomes was increased by over 10% in the 2016/17 Academic Year.
Non-repayable support is also available to students with children or adult dependants, and to students with
a disability or speciﬁc learning diﬃculty. Widening participation in higher education remains a priority for
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this government. Entry rates to higher education for young people in the most disadvantaged groups have
risen to the highest rates on record. The proportion of students from disadvantaged backgrounds entering
higher education is up from 13.6% in 2009 to 18.5% in 2015. The latest data for entry in 2016 shows that
the application rate for 18 year olds from disadvantaged backgrounds is at a record level.
Wednesday 18 January 2017

Languages: Primary Education

Stephen Timms: [59833] To ask the Secretary of State for Education, what recent assessment her
Department has made of the adequacy and eﬀectiveness of the provision of modern foreign language
education in primary schools; and if she will make a statement.

Nick Gibb: The Government is committed to the teaching of foreign languages as part of a core academic
curriculum. Since September 2014, maintained primary schools in England must teach a modern or ancient
foreign language to pupils at Key Stage 2 (ages 7 to 11). The British Council’s Language Trends survey
2015/16 found that all the primary schools in a representative sample taught languages. Just over half had
access to specialist expertise in the teaching of languages. A little under half had either a native speaker or
a member of staﬀ with a degree in the language they are teaching. The Teaching Schools Council (TSC)
published a report on its review of modern languages teaching practice in secondary schools last
November. In addition to providing practical advice to teachers to improve their pedagogy in secondary
schools, the review reported considerable variation in the levels of knowledge and expertise shown by
secondary school pupils, depending on their experience of being taught a language in primary school, in
addition to some examples of good practice. It recommended that secondary schools should support the
teaching of languages in primary schools wherever possible. The TSC is considering how further to support
schools to engage with the report’s recommendations.

Wednesday 18 January 2017

Pupil Exclusions

Alan Campbell: [59718] To ask the Secretary of State for Education, what research her Department has
commissioned on the increase in the number of pupil exclusions over the last three years.

Edward Timpson: The Department for Education has not commissioned any research on the rise in pupil
exclusions over the last three years.
Wednesday 18 January 2017

Arts: GCSE

Tom Watson: [60153] To ask the Secretary of State for Education, how many students in England studied
art at GCSE level in each of the last 10 years.

Tom Watson: [60154] To ask the Secretary of State for Education, how many students in England studied
music at GCSE level in each of the last 10 years.
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Nick Gibb: The number of entries in art and design and music GCSEs for 2015/16 (provisional) and each of
the last 10 years are published in the GCSE and equivalent statistical ﬁrst releases[1],[2]. Note that revised
ﬁgures for 2015/16 are due to be published on 19 January 2017. 2008 to 2016 [1]
https://www.gov.uk/government/statistics/gcse-and-equivalent-results-2015-to- 2016-provisional (Subject
time series table) 2007 [2]
http://webarchive.nationalarchives.gov.uk/20130401151655/http://www.education.gov
.uk/researchandstatistics/statistics/allstatistics/a00195692/dcsf-gcse-and-equivalentexamination-results-inen
Thursday 19 January 2017

Extended Schools

Ian Austin: [60085] To ask the Secretary of State for Education, how many applications her Department has
received from secondary schools wishing to extend their school day.

Ian Austin: [60086] To ask the Secretary of State for Education, how many secondary schools have been
granted funding to extend their current school day.

Edward Timpson: The Department is aware of the excellent work schools and teachers are doing to oﬀer
students extra-curricular activities and experiences outside the classroom. These activities make a
signiﬁcant contribution to young people’s non-cognitive skills and development, as well as their attainment.
Since the March 2016 budget, the Department has been reviewing how funding from the soft drinks
industry levy could be used to help schools oﬀer a wider range of activities and support pupils’ health. The
department is currently determining the details how this funding will be allocated and we will provide
further details in due course. Therefore the Department does not currently invite applications from
secondary schools, nor has the Department granted funding to schools speciﬁcally for the purpose of
extending their school day at this time. As a result we are unable to provide the information requested.

Ian Austin: [60179] To ask the Secretary of State for Education, what research her Department has
commissioned on the potential beneﬁts and costs of extending the school day in secondary schools.

Edward Timpson: The department has commissioned a small scale, qualitative research study to
understand the scope and proﬁle of out-of-normal timetable activities oﬀered by a sample of secondary
schools in England and the challenges related to oﬀering these activities. The research is investigating
barriers and enablers for schools in regards to oﬀering these activities, parent and pupil perceptions and
the role that external providers, for example voluntary sector and commercial providers play, in supporting
schools with their oﬀer. The department has previously commissioned evaluations of programmes involving
extension of the school day or provision of extra-curricular activities and services, including Full Service
Extended Schools and Extended Services schools. Evaluation of Extended Services (2012)
https://www.gov.uk/government/collections/extended-schools
Evaluation of Full Service Extended Schools (2007/8)
http://webarchive.nationalarchives.gov.uk/20130401151715/http:/www.education.gov.
uk/publications/eOrderingDownload/RR852.pdf Impact of Study Support (2001)
https://core.ac.uk/download/pdf/4154458.pdf
Thursday 19 January 2017
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Lifelong Education

Gordon Marsden: [60140] To ask the Secretary of State for Education, when she plans to publish proposals
for an integrated plan for lifelong learning.

Robert Halfon: In the 2016 Budget, the Government announced that it would conduct a review into the
gaps in support for lifetime learning, including for ﬂexible and part-time study. The review is on-going and
the Government will announce its next steps shortly.
Thursday 19 January 2017

Oﬀences against Children

Alex Cunningham: [59937] To ask the Secretary of State for Education, with reference to the Government's
consultation of February 2016 on the statutory deﬁnition of child sexual exploitation, whether her
Department plans to update the deﬁnition of child sexual exploitation.

Edward Timpson: On 12th February 2016 the Government published the consultation Statutory deﬁnition
of child sexual exploitation, to provide clarity on the deﬁnition of child sexual exploitation and to ensure
that all professions are using the same deﬁnition as they create joint risk assessments and work together to
target disruption and investigate oﬀending. The Government has analysed the responses to the
consultation on the proposed changes and a revised deﬁnition will be published shortly, along with revised
guidance for practitioners responding to child sexual exploitation. The consultation can be found at:
https://www.gov.uk/government/consultations/statutory-deﬁnition-of-child-sexualexploitation
Thursday 19 January 2017

Oﬃce for Students

Gordon Marsden: [60187] To ask the Secretary of State for Education, if she will take steps to ensure that
the proposed Oﬃce for Students prioritises the promotion of part-time and lifelong learning.

Joseph Johnson: The Government believes part-time education and adult education bring enormous
beneﬁts to individuals, the economy and employers. In our recent guidance to the Director of Fair Access,
we asked the Director to provide a renewed focus on part-time study because of the contribution this
makes to widening participation, recognising that the traditional three-year degree does not suit some
learners and may discourage their participation. The new Oﬃce for Students (OfS), as proposed in the
Higher Education and Research Bill, will promote student choice, and by allowing new providers into the
system, prospective students can expect greater part-time and distance learning opportunities, including
for mature learners. For example, we know that in 2014/15, 56 per cent of students attending new
providers designated for Student Loans Company support were over the age of 25, compared to 23 per
cent at traditional higher education providers.
The Higher Education and Research Bill also places a general duty on the OfS to have regard to the need to
promote choice and opportunity for students. This duty is broad and intended to ensure that the OfS looks
across the whole range of diﬀerent modes of study and student needs, including part-time study and lifelong learning. The reforms proposed by the Higher Education and Research Bill complement the practical
support government is already giving to part-time students, which includes providing tuition fee loans and
relaxing the rules on funding second degrees. We are also consulting on providing, for the ﬁrst time ever,
part-time maintenance loans.
Thursday 19 January 2017
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Schools: Staﬀ

Ian Austin: [60334] To ask the Secretary of State for Education, what the average cost was to a (a) school
and (b) local authority of employing a (i) teacher and (ii) classroom assistant in the most recent period for
which ﬁgures are available; and what estimate she has made of such costs in (A) 2016-17, (B) 2017-18, (C)
2018-19 and (D) 2019-20.

Nick Gibb: Statistics on the average salaries of teachers employed by schools and local authorities in
England are published in Tables 9a to 9d of the ‘School Workforce in England: November 2015’ statistical
release which is available at the following link: https://www.gov.uk/government/statistics/schoolworkforce-in-england-november- 2015 The ﬁgures show that the average salary for all full and part-time
teachers is £37,800. The latest data, for November 2015, shows the average salary for a full-time teaching
assistant is £19,200. The Department’s pay reforms have given schools greater ﬂexibility to decide how
much to pay their teachers and how quickly their pay progresses over time. Future salaries of teachers will
be informed by the annual recommendations of the School Teachers Pay Review Body. The pay of teaching
assistants and school support staﬀ are set by schools themselves. The Department does not produce
forecasts of future average pay for these staﬀ.
Friday 20 January 2017

Teachers: Training

Judith Cummins: [60311] To ask the Secretary of State for Education, pursuant to the Answer of 5
September 2016 to Question 43027, what assessment she has made of trends in the number of
applications to early years teacher training courses over the last ﬁve years.

Caroline Dinenage: The early years initial teacher training statistics can be found in the Initial Teacher
Training census for the academic year 2016 to 2017, England on page 14 of the Main Text SFR57/2016
document. This was published on GOV.UK 24 November 2016 and is attached for further information. This
publication contains all the data which is of suﬃciently robust quality to provide accurate information to
inform debate. Previous years’ data were collected under diﬀerent systems and are not comparable over
time. Attachments: 1. ITT Census for academic year 2016/2017 [60311 attachment ITT_Census_1617_SFR_Final.pdf]

Friday 20 January 2017

Department of Health
Hospices: Children

Neil Gray: [59050] To ask the Secretary of State for Health, if he will increase the value of the children's
hospice grant in England.

David Mowat: NHS England is continuing to prioritise the Children’s Hospice Grant at the current level. NHS
England has been engaging with children’s hospices through Together for Short Lives prior to a consultation
on the allocation method for the 2017/18 grant.
Tuesday 17 January 2017
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Palliative Care: Children and Young People

Catherine McKinnell: [59758] To ask the Secretary of State for Health, what safeguards his Department has
in place to ensure that local authorities are planning and funding palliative care for children and young
people; and if he will make a statement.

David Mowat: Local authorities are not commissioners of children’s palliative health care, but would have a
role in providing social care support, and any appropriate educational support that was assessed as needed
by a child with a life-limiting condition.

Tuesday 17 January 2017

Heart Diseases: Children

Tania Mathias: [60193] To ask the Secretary of State for Health, if he will publish the evidence indicating
the clinical beneﬁts of the co-location of children's services with children congenital heart disease services
that supported its inclusion in the ﬁnal standards for congenital heart disease contained in the New
Congenital Heart Disease Review: Final Report.

Philip Dunne: The new congenital heart disease (CHD) standards were approved by the NHS England Board
in July 2015. The paper which NHS England’s CHD review team submitted to the Board at that time set out
that: “We found no published evidence on the eﬀects of proximity of other services so the proposed
standards are based on expert opinion. Our clinical advisers strongly advocated co-location with other
paediatric services, though they recognised that not everyone agrees. They considered that while
responsiveness was one important factor, it was not the only thing that mattered. Delivering these services
eﬀectively requires the input of the wider paediatric multidisciplinary team, and the interaction between
these teams on a daily basis, when co-located, is considered to be of signiﬁcant beneﬁt to patients.” The
full paper can be found on NHS England’s website at: https://www.england.nhs.uk/wpcontent/uploads/2015/07/Item-4-CHD-Report.pdf

Thursday 19 January 2017

Palliative Care: Children

Catherine McKinnell: [60027] To ask the Secretary of State for Health, what estimate he has made of the
increasing cost of providing children's palliative care since 2006-07.

David Mowat: The Department has not made a formal estimate of any increase in the costs of providing
children’s palliative care since 2006-07. NHS England is currently reviewing provider costs as part of a
review of the national children’s hospice grant. This review will help inform an updated children’s hospice
grant allocation formula expected to be introduced for ﬁnancial year 2017-18.
Thursday 19 January 2017
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Schools: Nurses

Barry Sheerman: [59781] To ask the Secretary of State for Health, with reference to the report Disability
Matters in Britain 2016, what steps his Department is taking to support school nurses and the services they
provide to disabled children in schools.

Nicola Blackwood: The Department and Public Health England (PHE) have produced guidance to support
both commissioners and local providers including the 0-19 commissioning guidance. The materials are
based on evidence and good practice. Key oﬃcials at the Department and the team at PHE are working
with the Local Government Association and locally through PHE Centres to share evidence and guidance.
Generally school nurses are not commissioned to deliver clinical support for children with disabilities, this
function would be commissioned by clinical commissioning groups and may be provided by community
children’s nurses or specialist school nursing services.
Thursday 19 January 2017

Dental Services: Children

Judith Cummins: [60260] To ask the Secretary of State for Health, what preventative and early intervention
steps he plans to take to reduce the cost to NHS trusts and foundation trusts of providing tooth extractions
for patients aged 18 years and under.

David Mowat: Oral health programmes are commissioned locally by local authorities and NHS England.
Public Health England has published evidence based toolkits and works at local level to support these
bodies. The National Health Service preventative programme, Starting Well, is aimed at children under the
age of ﬁve. Based on a preventative approach, the aim and objectives are to provide a number of schemes
that will encourage attendance and prevention at an early age, within a variety of locations, to educate and
help mitigate the requirements for routine treatment and or extraction within a secondary care
environment. The soft drinks industry levy and sugar reduction programme aim to reduce the amount of
sugar children and young people consume.
Friday 20 January 2017

Home Oﬃce

Oﬀences against Children

Alex Cunningham: [59874] To ask the Secretary of State for the Home Department, how the responsible
agencies report on progress on meeting the commitments in her Department's report, Tackling Child Sexual
Exploitation, published in March 2015.
Alex Cunningham: [59875] To ask the Secretary of State for the Home Department, when the responsible
agencies are expected to report on progress on meeting the commitments in her Department's report,
Tackling Child Sexual Exploitation, published in March 2015.

Alex Cunningham: [59876] To ask the Secretary of State for the Home Department, what progress has been
made on meeting the commitments in her Department's report, Tackling Child Sexual Exploitation,
published in March 2015. Alex Cunningham: [59883] To ask the Secretary of State for the Home
Department, how the responsible agencies are being held to account on the commitments in her
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Department's report, Tackling Child Sexual Exploitation, published in March 2015.

Sarah Newton: Tackling child sexual abuse is a top priority for this Government. The Tackling Child Sexual
Exploitation report published in March 2015 set out our response to the failures we saw in Rotherham and
elsewhere, and we have since implemented an ambitious programme of reform to improve our response
preventing and tackling sexual abuse of children. We are making good progress on the programme of
reform which reports on a bimonthly basis to the Inter Ministerial Group on Child Sexual Abuse chaired by
the Home Secretary. We intend to publish a full progress report in the near future.
Wednesday 18 January 2017

Department of Transport
Bus Services: Schools

Cat Smith: [58802] To ask the Secretary of State for Transport, what assessment he has made of trends in
the cost of public bus services on school services to passengers.

Andrew Jones: The Department publishes an annual index of local bus fares from 1995 onwards. This table
can be found at: https://www.gov.uk/government/uploads/system/uploads/attachment_data/ﬁle/35990/
bus0405.xls
This index covers operators of local bus services. The Department does not produce an index for local bus
operators that operate a school service. The bus market outside London is deregulated and decisions
regarding setting the level of fares, is primarily a commercial matter for bus operators.

Cat Smith: [58901] To ask the Secretary of State for Transport, what recent assessment he has made of
trends in usage of public bus school services.

Andrew Jones: The number of passenger journeys made on local bus services in London and England from
1970 to 2015/16 can be found in table BUS0103 at: https://www.gov.uk/government/statistical-datasets/bus01-local-bus-passengerjourneys#table-bus0103. However, estimates of the number of passenger
journeys on local bus services that operate a school service are not produced. The Department’s National
Travel Survey collects information on travel to school. The number of trips to and from school by local bus
per child per year in England can be found in table NTS0613 at: https://www.gov.uk/government/statisticaldata-sets/nts06-age-gender-and-modalbreakdown#table-nts0613

Monday 16 January 2017

House of Lords

Church Schools: Admissions

Lord Murphy of Torfaen: To ask Her Majesty’s Government what assessment they have made of the
comparative demand between regions from parents for places in Catholic schools. [HL4421]

Lord Nash: The department makes no assessment of the comparative demand for speciﬁc types of school
places. Local authorities (LAs) have a statutory responsibility to ensure there are suﬃcient school places for
their areas and they will take parental demand into account when deciding where additional places are
needed. Where there is speciﬁc demand for additional Catholic school places, it is for the LA to decide how
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best to meet that demand. This could be through establishing a new school or expanding an existing
school.
Monday 16 January 2017

Schools: Registration

Lord Storey: To ask Her Majesty’s Government how many schools are currently unregistered; and in
relation to how many unregistered schools Ofsted carried out investigative work in (1) 2014–15, and (2)
2015–16. [HL4485]

Lord Nash: Children have a fundamental right to be safe both in and out of school. We have made it very
clear that it is an oﬀence to operate an unregistered independent school. In January 2016, we announced
funding for Ofsted to establish a dedicated team of specialist inspectors to investigate such settings and
since that time, there has been a signiﬁcant escalation of Ofsted investigations. The number of possible
cases of unregistered independent schools that may be operating ﬂuctuates all the time, as new settings
come to our attention and existing ones are closed down or are conﬁrmed as not operating as schools.
Ofsted Annual Report 2015/16: education, early years and skills, published on 1 December 2016, noted
that at the time of publication, Ofsted was working on 152 cases of unregistered settings that they
suspected may be operating as schools. It also reports that from January 2016 to end August 2016 (the end
of the period covered by the report), Ofsted inspected 38 such settings; Ofsted issued 19 warning notices
telling proprietors to cease operating illegally; and 15 of those providers ceased to operate illegally
following those inspections. A copy of the report is attached. The Answer includes the following attached
material: Ofsted-Annual_Report_on_Eucation_&_skills:2015/16
[Ofsted_annual_report_education_and_skills_2015-16.pdf] The material can be viewed online at:
http://www.parliament.uk/business/publications/written-questionsanswers-statements/writtenquestion/Lords/2017-01-10/HL4485

Monday 16 January 2017

Schools: Staﬀ

Baroness Wolf of Dulwich: To ask Her Majesty’s Government how many support staﬀ, expressed as fulltime equivalents, were employed in English primary, secondary and special state schools, in (1) 2007–8, (2)
2011–12, and (3) 2015–16, or if 2015–16 data are not yet available, 2014–15. [HL4441]

Baroness Wolf of Dulwich: To ask Her Majesty’s Government how many support staﬀ, expressed as fulltime equivalents, employed in English primary, secondary and special state schools, were employed as
teaching assistants, learning support assistants or in other primarily classroom-based roles, in (1) 2007–8,
(2) 2011–12, and (3) 2015–16, or if 2015–16 data are not yet available, 2014–15. [HL4442]

Baroness Wolf of Dulwich: To ask Her Majesty’s Government how many teachers, expressed as full-time
equivalents, were employed in English state schools, primary, secondary and special schools, in (1) 2007–8,
(2) 2011–12, and (3) 2015–16, or if 2015–16 data are not yet available, for 2014–15. [HL4443]

Baroness Wolf of Dulwich: To ask Her Majesty’s Government how many support staﬀ in total, expressed as
full-time equivalents, were employed in (1) English academies and free schools, and (2) local-authority
controlled schools, in (a) 2014– 15, and (b) 2015–16. [HL4444]
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Baroness Wolf of Dulwich: To ask Her Majesty’s Government how many (1) teachers, (2) teaching
assistants, (3) learning support assistants, (4) other classroom-based support staﬀ, and (5) other support
staﬀ, expressed as full-time equivalents, were employed in (a) English academies and free schools, and (b)
local-authority controlled schools, in (i) 2014–15, and (ii) 2015–16. [HL4445]

Lord Nash: The information requested is publicly available. The Department collects information on all
school staﬀ employed by state funded schools each year in the November School Workforce Census. The
results of each census are published annually. The latest information is for November 2015 and was
published in June 2016 in the ‘School Workforce in England: November 2015’ statistical release. This is
available online at: https://www.gov.uk/government/statistics/schoolworkforce-in-england-november-2015
Time series statistics (2005 to 2015) showing the number of full-time equivalent teachers, teaching
assistants, and other school staﬀ working in primary, secondary and special schools are published in Table 1
of the above statistical release. Table 3a of the release shows the number of full-time equivalent teachers
working in local authority maintained schools and separately in academy and free schools in the primary,
secondary and special school phases. Similar information for the number of full-time equivalent teaching
assistants, and other school staﬀ working in local authority maintained schools and separately in academy
and free schools is available in Table 3b. The detailed breakdown of the full-time equivalent staﬃng
numbers in 2014 (shown separately for local authority maintained schools and academy and free schools)
is available in Tables 1-3 of the previous year’s statistical release. This is available online at:
https://www.gov.uk/government/statistics/schoolworkforce-in-england-november-2014

Tuesday 17 January 2017

Teachers: Resignations

Lord Maginnis of Drumglass: To ask Her Majesty’s Government what is the ongoing annual additional cost
of state school teachers leaving the profession within ﬁve years of starting in 2010. [HL4420]

Lord Nash: There are more than 456,000 teachers in state-funded schools throughout England – up more
than 15,000 since 2010. The retention rate for new teachers is around 90% and of those that started in
2010, 70% are still in the classroom. The Department’s Teacher Supply Model estimates the number of new
teachers we need to train each year. Based on the National Audit Oﬃce Report on “Training new teachers”,
it cost £700 million to train 33,200 trainees in 2013/14. This report is attached. The Answer includes the
following attached material: HL_4420_Attachment [HL4420 Attachment.pdf] The material can be viewed
online at: http://www.parliament.uk/business/publications/written-questionsanswers-statements/writtenquestion/Lords/2017-01-09/HL4420

Tuesday 17 January 2017

Schools: Playing Fields

Lord Ouseley To ask Her Majesty’s Government what assessment they have made of the connection
between the selling oﬀ of school playing ﬁelds, the decline in organised team sports in areas where
facilities are lost and reported concerns about the health and well-being of children and young people.
[HL4477]

Lord Nash: The Government wants all children to be healthy and active. The playing ﬁelds that are disposed
of each year continue to represent only a very small proportion of the total playing ﬁeld land across the
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country. In many cases these are in respect of schools that have closed. In all cases consent has only been
granted where schools have demonstrated there is no impact on their sports curriculum, and where the
proceeds of sale are reinvested in sports or education facilities. No operating school has disposed of its
entire playing ﬁeld. Since 2013 we have invested £600 million to improve PE and school sport in primary
schools through the primary PE and sport premium. But we know we can still improve, which is why
revenue from the soft drinks industry levy will be used to double the primary PE and sport premium to
£320 million a year from September 2017. This will allow schools to further improve the breadth and
quality of the PE and sport they oﬀer.

Wednesday 18 January 2017

Universities: Admissions

Lord Willis of Knaresborough: To ask Her Majesty’s Government what assessment they have made of the
extent to which students have been admitted to Russell Group universities having had their prior learning
from other institutions accredited to allow entry mid-course; and what evidence they used to support that
assessment. [HL4643]

Viscount Younger of Leckie: The Higher Education Funding Council for England and Higher Education
Statistics Agency do not gather information on students who have had their prior learning from other
institutions accredited to allow entry mid-course. The issue of improving understanding of student transfer
was raised during our recent the call for evidence on Accelerated Courses and Switching University or
Degree. We received over 4,500 responses to this and published a summary of the evidence we gathered
on 20 December 2016.

Thursday 19 January 2017

Voluntary Work: Young People

Lord Crisp: To ask Her Majesty’s Government how many young people who have taken part in the National
Citizen Service engage in full-time volunteering opportunities with organisations such as City Year UK,
Volunteering Matters and vInspired, after taking part in the National Citizen Service. [HL4391]

Lord Crisp: To ask Her Majesty’s Government what proportion of young people in the United Kingdom who
are classed as Not in Education Employment or Training are engaged in full-time volunteering. [HL4392]

Lord Ashton of Hyde: Government does not hold this information. However the independent evaluation of
the National Citizen Service (NCS) in 2014 demonstrates that NCS graduates give back an additional 6 hours
volunteering per month to their community. On 14 December 2016 the Minister for Civil Society
announced a review into full time social action by young people. The review will look at how to increase
participation in full-time social action by reviewing the opportunities and barriers faced by organisations
supporting young people. The advisory panel will include experts from the private and voluntary sectors
and is expected to make recommendations to the Minister for Civil Society by October 2017.
Thursday 19 January 2017
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